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recognized as essential for improved student 

outcomes, prompting schools to align faculty 

Higher education institutions globally face 

increasing pressure to adapt to rapid 

technological change, diverse learner needs, 

and evolving pedagogical approaches. Faculty 

development has emerged as a strategic 

response to improve instructional quality, which 

directly influences student success. However, 

many institutions lack standardized evaluation 

procedures, risking ineffective practices and a 

disconnect between training and classroom 

application (Sorcinelli, 2020). In the Philippines, 

schools often contend with limited resources, 

weak support systems, and inconsistent faculty 

engagement, further hindering the impact of 

development programs. 

 
To address these challenges, the Department of 

Education (DepEd) emphasized lifelong learning 

through the Philippine Professional Standards 

for Teachers (PPST), positioning teacher quality 

as a foundation for national development (DO 

No. 42, s. 2017). High-quality instruction was 

development with institutional goals. 

Accreditation bodies likewise began requiring 

evidence of continuous improvement in 

teaching and learning outcomes through 

effective faculty development initiatives. 

 
Siena College of San Jose, Inc. implemented a 

Faculty Development Program (FDP) to 

enhance teaching methods, integrate 

technology, and support research and 

curriculum development. Despite these efforts, 

persistent challenges–including time 

constraints, limited funding, and uneven 

participation–reduced the program’s overall 

effectiveness. To address these issues, this 

study evaluated the FDP for S.Y. 2024–2025 

using surveys, interviews, and document 

analysis. The research was guided by Malcolm 

Knowles’ Adult Learning Theory (Andragogy), 

which emphasizes that adult learners are self-

directed, experience-rich, and motivated by 

relevance and internal goals. These principles 
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were especially vital post-pandemic, as faculty 

brought real-world teaching adaptations into 

their professional development. 

 
The FDP was redesigned around five 

andragogical pillars – self-concept, experience, 

readiness, orientation, and motivation to learn – 

ensuring that training was problem-centered, 

autonomy-driven, and aligned with both PPST 

standards and the lived realities of educators. 

The study also employed the ADDIE model 

(Analysis, Design, Development, 

Implementation, Evaluation) to guide the 

systematic design and delivery of the program. 

Thirty-four Basic Education Department faculty 

members participated in the evaluation, which 

used a 4-point Likert scale, interviews, and 

document analysis. While the study’s scope was 

limited and did not control for external factors, 

access to institutional records enriched the 

analysis. Ultimately, the research aimed to 

propose an enhanced FDP model that ensures 

effectiveness, relevance, and sustainability for 

future faculty development initiatives. 

 
LITERATURE REVIEW 

 
Faculty Development Program. Faculty 

development plays a pivotal role in enhancing 

teacher quality, which is essential for national 

progress. In the Philippines, reforms such as 

the K–12 Law (R.A. 10533) and DepEd policies 

(DO 21, s. 2019) underscore the need for highly 

trained educators capable of nurturing holistic, 

values-driven, and future-ready learners 

(Crispino & Moyani, 2023). Faculty vitality – 

across teaching, assessment, research, and 

administration – directly influences student 

achievement and the learning environment 

(Bilal et al., 2019). In response to evolving global 

standards and learner needs, the Philippine 

Professional Standards for Teachers (PPST) 

replaced the NCBTS, offering a structured 

framework for continuous development and 

performance evaluation (Ancho & Arrieta, 2021; 

Tarraya, 2023). Effective faculty development 

requires strong institutional leadership, 

adequate resources, and recognition of 

teaching excellence (Luthra et al., 2023), while 

responsive programs must address diverse 

educator needs to prevent stagnation and foster 

growth (Padillo et al., 2021). Research-based 

initiatives that improve teaching effectiveness 

often integrate varied interventions, promote 

community building, and align with individual 

and institutional goals (Rahman, 2023). 

 
Faculty Development Programs (FDPs) serve as 

strategic tools for enhancing professional 

competencies, yet few studies offer objective 

evaluations of their long-term impact (Bilal et 

al., 2019). FDPs encompass activities that 

strengthen teaching practices, research skills, 

mentoring, and administrative capabilities 

(Rahman, 2023), and are most effective when 

integrating course, professional, and personal 

development components (DO 8, s. 2021). Key 

features include experiential learning, 

reflective feedback, peer collaboration, and 

evidence-informed design (Ahmed et al., 2022; 

Wijnen-Meijer, 2022). A competency-based 

framework supports faculty identity formation, 

organizational transformation, and educational 

scholarship (Kohan et al., 2023). Core FDP 

domains, such as personal attributes, 

professional traits, and curriculum 

management, significantly influence teacher 

performance and institutional success (Sims & 

Fletcher-Wood, 2021; Zhang et al., 2021). 

Motivation and commitment underpin effective 

teaching, while competencies in e-learning, 

assessment, and student management form the 

backbone of FDP content (Nor & Latif, 2022). 

Curriculum management, as a cross-cutting 

theme, highlights teachers’ roles in academic 

leadership and instructional design (Rahman, 

2023). These findings align with the PPST (Ann 

& Macam, n.d.), ensuring that FDPs remain 

relevant, strategic, and responsive to evolving 

educational standards. 

 
Faculty Professional Standards. Faculty 

professional standards are essential to 

ensuring instructional quality and student 

success. In the Philippines, the PPST, formerly 

the National Competency-Based Teacher 

Standards (Ann & Macam, n.d.), outline seven 

domains that guide educators in pedagogy, 

assessment, and inclusive practices (DO 31, s. 

2022; Ancho & Arrieta, 2021). Teachers are 
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expected to create safe, learner-centered 

environments, differentiate instruction, and 

integrate technology (Yadav, 2021; Manigbas et 

al., 2024), while fostering motivation and civic 

responsibility (Tobgay, 2021; Zamora & Zamora, 

2022). Pedagogical competence includes 

reflective practice, effective communication, 

and designing meaningful learning experiences 

(Ventista & Brown, 2023), supported by inclusive 

and culturally responsive content. Curriculum 

design and assessment are central to 

professional competence, requiring teachers to 

interpret formal curricula, plan interdisciplinary 

lessons (Munna & Kalam, 2021), and apply valid, 

equitable tools (Gu, 2021). As authentic 

assessments like portfolios and performance 

tasks gain prominence, educators must build 

assessment literacy through rubrics, peer 

feedback, and digital platforms (Haleem et al., 

2022), while managing behavior and promoting 

collaboration. 

 
Professional engagement and personal growth 

further enhance teaching quality. Educators 

benefit from workshops, certifications, and 

learning communities (Jita & Munje, 2021; 

AbdulRab, 2023), and partnerships that connect 

instruction to real-world contexts (Eden et al., 

2024). Action research and service learning 

foster reflective practice and contextual 

responsiveness (Imran et al., 2024; Rusticus et 

al., 2022; Munna & Kalam, 2021), supported by 

learner diversity frameworks and digital tools 

(Drexel University School of Education, 2020). 

Personal development is cultivated through 

SMART goals, journaling, and lifelong learning 

(Makhambetova et al., 2021; Prastyaningtyas et 

al., 2023; Noonan, 2022), with institutional 

support for retention and wellness (Jorilla & 

Bual, 2021; Padillo et al., 2021; Aindra et al., 2022; 

Kılıç, 2022; Aulén et al., 2021; Cabaron & Oco, 

2023). Flexible platforms such as MOOCs and 

PLCs sustain teacher engagement and 

professional excellence (de Jong et al., 2022; 

Likovič & Rojko, 2022). 

 
Outcomes of the Faculty Development Program. 

FDPs have demonstrated positive outcomes 

across individual, instructional, and institutional 

levels.  Padillo  et  al.  (2021)  reported  high 

satisfaction among participants, citing 

increased confidence, enthusiasm, and 

improved teaching practices. Observable 

changes included new educational initiatives, 

leadership roles, and academic productivity. 

However, organizational transformation 

remains underexplored. To sustain impact, 

programs must extend over time, promote 

workplace learning, foster community 

development, and secure long-term support 

(Munna & Kalam, 2021). Rahman (2023) 

highlighted a steady rise in faculty development 

literature over the past four decades, 

emphasizing traditional formats like workshops 

and short courses. Bilal et al. (2019) stressed 

the importance of integrating FDPs across 

institutions to enhance faculty performance and 

enrich student learning. 

 
Learner-related outcomes have also improved 

through structured faculty development. 

Keshmiri (2023) identified gains in reaction, 

learning, behavior, and results, particularly 

through the Educational Scholarship Program 

(ESP), which prepared educators for 

Scholarship of Teaching and Learning (SoTL) 

activities. Interactive and blended approaches, 

including flipped classrooms and virtual 

platforms, were found to increase satisfaction 

and learning (Keshmiri, 2022). Luthra et al. 

(2023) noted that FDPs enhanced 

interdisciplinary collaboration and addressed 

specific developmental needs. However, Hoyt 

and Howard (n.d.) found that only faculty who 

engaged deeply with consultants showed 

measurable improvement, while those with 

minimal involvement saw limited gains. These 

findings underscore the need for intentional, 

sustained, and well-supported faculty 

development to maximize its impact. 

 
Challenges and Strategies in Implementing FDP. 

Implementing FDPs presents both opportunities 

and challenges in enhancing teaching quality 

and institutional growth. FDPs are widely 

endorsed by professional organizations to 

promote educational improvement, faculty 

engagement, and continuous learning. Scholars 

recommend embedding programs within 

theoretical frameworks, using mixed-method 
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approaches, and evaluating behavioral and 

organizational change (Dawadi et al., 2021). 

Kohan et al. (2023) emphasized expanding FDPs 

beyond teaching to include academic 

development, peer coaching, and communities 

of practice, guided by competency-based 

frameworks. However, motivation and 

participation remain critical; Kamel (2016) found 

that faculty improvement depends on personal 

initiative and access to professional support, 

suggesting that incentives and recognition are 

essential. Resistance to inclusive practices also 

poses a challenge, requiring intentional 

engagement strategies (Jin et al., 2023). 

 
Structural limitations such as lack of 

mentorship, staffing, time, and resources hinder 

effective implementation (Rokooei et al., 2024; 

Bilal et al., 2019). New faculty, in particular, 

benefit from transitional support as they shift 

from graduate training to academic roles. 

Despite the availability of development 

opportunities, evidence of their direct impact on 

teaching practice remains limited (Doherty, 

2011). To address these gaps, institutions are 

encouraged to collaborate across sectors, 

explore emerging technologies like virtual 

reality and gamification, and invest in ongoing 

research to refine FDPs (Bilal et al., 2019). Sims 

and Fletcher-Wood (2021) advocate for well-

articulated, budget-supported programs 

aligned with teacher competencies and 

institutional goals. Ultimately, strategic design, 

inclusive engagement, and evidence-based 

evaluation are key to overcoming 

implementation challenges and maximizing the 

effectiveness of faculty development. 

 
School Performance Management System or 

PMS. Performance Management Systems 

(PMS) are essential for aligning teacher 

development with institutional goals and 

instructional quality. In Catholic education, 

retaining competent educators remains a 

challenge (Jorilla & Bual, 2021), and the PPST 

provides a foundation for professional growth 

and career progression (Capistrano & Tamayo, 

2025). At Siena College, the OP-Siena School 

System Personnel Performance Management 

System (PPMS) guides faculty development 

through four structured stages: Stage 1 (Self-

Assessment) promotes reflection using PPST 

domains to inform personalized development 

plans (Padillo et al., 2021; Carney et al., 2022; 

Ventista & Brown, 2023); Stage 2 (Performance 

Review) involves instructional leaders 

evaluating teaching practices and student 

outcomes with ongoing feedback (Munna & 

Kalam, 2021; Açıkgöz & Babadoğan, 2021); Stage 

3 (Performance Appraisal) formalizes 

evaluations through supervisor meetings 

aligned with school strategies (Chowdhury & 

Shil, 2022); and Stage 4 (Managing Results) 

links individual improvement plans to 

institutional goals (Siraj & Hágen, 2023). 

Support for graduate studies, induction 

programs, and mentorship between master and 

novice teachers further strengthens 

pedagogical excellence and institutional 

coherence (Mgaiwa & Milinga, 2024). 

 
Grounded in Catholic and Dominican 

educational philosophies, the OP-Siena PMS 

emphasizes justice, community development, 

and holistic formation (Davis & Franchi, 2021; 

Alemdar & Aytaç, 2022). Educators are expected 

to align their personal mission with institutional 

vision by articulating their philosophy, 

understanding their school community, and 

integrating values into practice (Day et al., 2020; 

Ammar et al., 2024). The system promotes 

responsible resource use, student integration, 

and staff development, supported by continuous 

evaluation and spiritual formation (Sims & 

Fletcher-Wood, 2021; Ismail et al., 2022; Arthur, 

2024). This mission-driven approach ensures 

faculty development is strategic, evidence-

based, and rooted in institutional values, 

fostering transformative learning environments 

and sustained educational excellence. 

 
METHODS 

 
Population and Sampling. The study was 

conducted at Siena College of San Jose, Inc., a 

Dominican institution offering Pre-elementary 

to Senior High School education and involved 34 

full-time faculty members from diverse 

disciplines who participated in at least one 

faculty development activity during the 2024– 
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2025 academic year. These activities reflected 

the Dominican pillars – Study, Play, Serve, and 

Pray – and included workshops, mentoring, 

retreats, and classroom observations across 

in-person and online formats. Using purposive 

sampling, the study ensured representation 

across career stages, gender, tenure, and tech 

familiarity, with participants ranging from 

beginning to distinguished teachers and holding 

qualifications from BEED/BSE to MA/PhD 

levels. Data were collected through surveys, 

interviews, and focus group discussions, 

combining quantitative and qualitative insights 

to assess the program’s impact on professional 

growth and teaching practices. 

 
Instrumentation. To evaluate the faculty 

development program’s effectiveness, the study 

employed both qualitative and quantitative 

tools. Qualitative instruments included 

interview guides, focus group protocols, open-

ended survey items, and document analysis 

frameworks to capture faculty perceptions and 

assess alignment with PPST domains (DepEd 

Order No. 42, s. 2017), PMS Manual, and OP-SSD 

program. Triangulation across sources ensured 

credibility. Quantitative tools comprised a 

structured survey and an integrated rubric 

based on DepEd Memo No. 044, s. 2023, using a 

4-point Likert scale to measure satisfaction, 

teaching improvements, and institutional 

alignment. Validity was ensured through expert 

review and pilot testing, while reliability was 

confirmed via internal consistency. Ethical 

protocols, including informed consent and 

confidentiality, were strictly followed. 

 
Data Gathering Procedure. The study utilized a 

mixed-methods exploratory sequential design 

to assess the effectiveness of the faculty 

development program, beginning with 

qualitative exploration of faculty perceptions 

and experiences, followed by quantitative 

validation (Favre et al., 2021; Dawadi, 2020). 

Triangulation across interviews, focus groups, 

surveys, and document analysis enhanced 

validity and credibility (Bilal et al., 2019). 

Qualitative data were collected from 24 faculty 

and 10 administrators, informing the design of a 

structured questionnaire distributed via Google 

Forms, which used an integrated rubric and 4-

point Likert scale to measure satisfaction and 

perceived impact. Non-probability sampling 

ensured access to motivated participants, 

appropriate for exploratory research. 

Institutional documents — including FDP 

objectives, PPST domains (DepEd Order No. 42, 

s. 2017), the OP-Siena PMS Manual, and OP-SSD 

program – were reviewed for alignment with 

DepEd Memo No. 044, s. 2023 and institutional 

standards. This integrated approach provided a 

comprehensive view of the program’s 

effectiveness, strengths, and areas for 

improvement. 

 
Data Analysis. The study employed a mixed-

methods approach to data analysis. Qualitative 

data from interviews, focus groups, and open-

ended responses were thematically analyzed to 

identify key constructs such as content 

relevance, skills enhancement, program 

delivery, and impact on teaching practices 

(Naeem et al., 2023). These themes informed the 

development of quantifiable variables 

measured through a four-point Likert scale, 

ranging from “Very Effective” to “Ineffective”. 

Quantitative data were analyzed using 

descriptive statistics, specifically mean scores, 

to summarize faculty perceptions and assess 

overall program effectiveness. Document 

analysis was also conducted to address SOPs 1 

and 2, using systematic coding and pattern 

identification to evaluate the alignment of 

program content with PPST domains and 

institutional goals. This triangulated approach 

ensured a comprehensive understanding of the 

program’s strengths, gaps, and impact. 

 
RESULTS 

 
RQ1. How aligned is the faculty development 
program with PPST domains and their 
corresponding strands? 

 

Analysis of the Alignment of the Current FDP’s 

Rationale with the PPST for Teachers. The 

findings underscore the need for implementing 

the FDP through competency-based needs 

assessments aligned with DepEd priorities and 

learner outcomes. Anchored in the PPST, the 
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FDP supports educators in acquiring updated 

knowledge, specialized skills, and strategic 

approaches to meet the evolving demands of 

basic education. Professional growth 

opportunities include further studies, seminars, 

in-service training, and technology-integrated 

strategies to enhance instructional 

effectiveness. Stakeholders affirmed that PPST 

serves as the guiding framework for planning 

FDP activities, with each training mapped to 

specific domains and standards. As Bilal et al. 

(2019) emphasize, faculty vitality – 

encompassing teaching, assessment, research, 

and professionalism – is critical to improving 

educational quality and student performance, 

positioning FDPs as essential tools for 

advancing faculty competence. 

 
Analysis of the Alignment of the Current FDP’s 

Condition/Objectives with the PPST for 

Teachers. The FDP of Siena College of San Jose 

for S.Y. 2023–2024 was purposefully aligned 

with the PPST, addressing all seven domains to 

support holistic teacher development. 

Stakeholders confirmed that training activities 

were mapped to specific PPST indicators, while 

faculty feedback noted improvements in 

communication, classroom management, 

instructional strategies, and values integration. 

Activities such as classroom observations, 

role-playing, ICT training, and community-

linked experiences fostered empathy, critical 

thinking, and instructional effectiveness. 

 
Emphasizing curriculum planning, learner 

diversity, and collaboration, the FDP included 

interschool visitations, mentoring, and 

seminars that enhanced faculty proficiency and 

motivation. Grounded in the Dominican pillars—

Study, Serve, Play, and Pray—the program 

promoted lifelong learning, ethical conduct, and 

community engagement through professional 

formation, leadership development, and 

research initiatives aligned with institutional 

and DepEd goals. Additional components such 

as Professional Learning Communities, 

postgraduate studies, and conventions enriched 

collaboration and exposure to best practices, 

while specialized programs and mentoring 

addressed targeted PPST strands, reinforcing 

the FDP’s comprehensive and values-driven 

approach to faculty growth. 

RQ2.1 How aligned is the Performance Manual of 
the OP-Siena School System with the PPST 
domains and their corresponding strands? 
 

Alignment of the Performance Manual of the OP-
Siena School System with the PPST domains and 

their corresponding strands. After reviewing 
the 2023 PMS Manual of the OP-Siena School 
System in relation to the PPST, the study found 
strong alignment across all seven domains and 

37 strands, particularly Domain 7: Personal 

Growth and Professional Development and 

Strand 7.4 on professional reflection and 

learning to improve practice. The manual 

functions as a comprehensive tool for 

evaluating faculty performance, guiding career 

advancement, and promoting continuous 

professional growth, all in accordance with 

institutional and national standards. 

Stakeholder input emphasized its role in 

ensuring fairness and transparency in faculty 

assessment and support as effective 

performance management system enhances 

educator performance through clear 

expectations, regular feedback, targeted 

training, and recognition of excellence, 

contributing to improved teaching practices and 

learning outcomes (Siraj & Hágen, 2023). 

Analysis of the Alignment of the PMS Manual’s 

Content Stages with the PPST for Teachers. The 

PMS Manual of the OP-Siena School System is 

closely aligned with the PPST, covering all 

seven domains and 37 strands (DO 42, s. 2017). 

Its four stages – Performance Planning, 

Monitoring and Review, Appraisal, and 

Managing Results – reflect PPST principles, 

particularly Domains 5, 6, and 7. Faculty 

feedback confirmed awareness of the PMS 

process and access to training materials, while 

stakeholders emphasized its role in tailoring 

development programs to teacher needs (F28, 

F30, F31). Evaluation tools were mapped to PPST 

strands such as pedagogy, learner safety, ICT 

integration, and higher-order thinking, using 

instruments like the Effective Questioning 

Checklist, Classroom Walkthrough Form, and 

Values Integration Tracker to support reflective 
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practice and instructional improvement. 

Recognition and promotion forms under Stage 4 

aligned with Domain 6, reinforcing school-

community partnerships and engagement. The 

PMS promotes fairness, transparency, and 

institutional alignment, consistent with Franco-

Santos et al. (2021) and Santi & Rahim (2021). As 

Tulus Harefa et al. (2024) affirm, adaptive and 

inclusive performance systems embedded in 

institutional culture enhance employee 

performance and long-term sustainability. 

 
RQ2.2. How aligned is the Performance Manual 
of the OP-Siena School System with the 
Institutional Requirements? 

 

Analysis of the Alignment of the PMS Manual of 

the OP-Siena School System’s Introduction with 

the Institutional Requirements of Siena College 

of San Jose, Inc. The OP-Siena School System’s 

PMS Manual is aligned with the institutional 

requirements of Siena College of San Jose, Inc., 

based on a qualitative review of documents, 

faculty feedback, and stakeholder input. Its 

objectives reflect Catholic, Dominican, and 

Filipino educational values, supporting 

administrators in understanding the school’s 

vision and goals. Stakeholders affirmed that the 

manual integrates expectations rooted in 

service, integrity, compassion, and excellence, 

while faculty emphasized its alignment with the 

institution’s mission to form individuals who are 

academically competent, morally upright, and 

spiritually grounded (F9, F11). 

 
Analysis of the Alignment of the PMS Manual of 

the OP-Siena School System’s Content Stages 

with the Institutional Requirements of Siena 

College of San Jose, Inc. The OP-Siena School 

System’s PMS Manual is designed to reflect the 

institutional requirements of Siena College of 

San Jose, Inc., rooted in Catholic philosophy, 

Dominican values, and holistic education. Each 

PMS stage aligns with specific expectations: 

Stage 1 emphasizes educators’ articulation of 

their life and educational philosophy and 

participation in spiritual formation activities 

such as retreats and liturgical celebrations 

(F23, F33); Stage 2 integrates Catholic Social 

Teaching—human dignity, justice, and service—

into instruction and community engagement, 

with performance reviews assessing alignment 

with the school’s mission (F10, F11, F12, F25); 

Stage 3 evaluates how teachers embody Gospel 

values in pedagogy and classroom 

management, using appraisal tools to assess 

contributions to faith formation and mission-

driven activities (F26, F29); and Stage 4 ensures 

continuous refinement of the PMS Manual to 

support evolving institutional goals (F17). 

Faculty and stakeholder feedback affirmed that 

the manual promotes spiritual development, 

values integration, and mentorship aligned with 

Catholic identity, reinforcing the institution’s 

commitment to forming educators who lead 

with compassion, integrity, and purpose. 

Analysis of the Alignment of the PMS Manual of 

the OP-Siena School System’s Tools with the 

Institutional Requirements of Siena College of 

San Jose, Inc. The evaluation tools within the 

OP-Siena School System’s PMS Manual are 

closely aligned with the institutional 

requirements of Siena College of San Jose, Inc., 

grounded in Catholic philosophy, Dominican 

values, and holistic education. Stage 1 tools, 

such as the Self-Assessment and Individual 

Performance and Development Plan (IPDP), 

help educators articulate their philosophy of 

education and engage in spiritual formation 

(F23; Noh et al., 2023). Stage 2 tools, including 

observation checklists and walkthrough forms, 

reinforce the integration of Gospel values into 

instruction and community engagement (Marie 

Vianney et al., 2020). Stage 3 appraisal tools 

ensure faculty performance aligns with 

institutional expectations, emphasizing 

appropriate teaching placements and mission-

driven pedagogy (Sah et al., 2021). Stage 4 tools 

related to ranking, promotion, and recognition 

support continuous improvement and affirm the 

role of intrinsic rewards in enhancing faculty 

performance and institutional culture (Roman 

et al., 2025). Overall, the PMS Manual’s tools 

uphold the school’s Catholic identity, foster 

professional growth, and ensure alignment with 

institutional vision and goals. 

RQ3. Based on an integrated rubric for 
professional development, what is the level 
effectiveness of the current faculty development 
program of Siena College of San Jose, Inc.? 
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The effectiveness of Siena College of San Jose’s 

FDP was assessed using the integrated rubric 

from DepEd Memo No. 044, s. 2023, which 

evaluates faculty growth across dimensions 

such as PPST alignment, methodology, 

engagement, institutional coherence, and 

inclusivity. Faculty also rated the FDP rationale 

using a 4-point Likert scale, with consistently 

high scores – particularly a mean of 3.54 for its 

relevance to DepEd priorities, theoretical 

foundations, and legal bases (Olson & Krysiak, 

2021). Feedback confirmed that the rationale 

clearly addressed professional needs, learner 

outcomes, and institutional goals, and was 

further validated by its integration with the OP-

Siena School Performance Management 

System (PMS), DepEd issuances, and current 

literature (Rahman, 2023). 

 
Table 1 

Assessment of the Level of Effectiveness of the FDP 
Rationale 

 

 

These findings affirm that the FDP rationale 

provides a strong foundation for faculty 

development and continuous improvement. 

 
The FDP at Siena College of San Jose was rated 

“very effective” in identifying and addressing the 

target participants’ profile, with a mean score of 

3.37. It clearly defines participants by career 

stage, role, subject area, and grade level 

(M=3.47), and organizes batch sizes within its 

absorptive capacity (M=3.30–3.35), ensuring 

relevance and logistical feasibility. 

Table 2 

Assessment of the effectiveness of the FDP Alignment to 
the Philippine Professional Standards for Teachers 

 

 

Faculty feedback affirmed that the program 

accommodates educators across all career 

stages—offering foundational pedagogy for 

early-career teachers, advanced strategies for 

proficient faculty, and leadership development 

for distinguished educators and administrators. 

This structured targeting promotes 

differentiated learning and fosters a culture of 

continuous professional growth. 

 
Table 3 

Assessment of the effectiveness of the FDP Target 
Participants’ Profile 

 
 

The FDP at Siena College of San Jose was rated 

“effective” in articulating its learning objectives, 

with an overall mean score of 2.77. Objectives 

were structured using SMART criteria and the 

ABCD method, with clearly defined application, 

terminal, enabling, and session goals (M=3.38). 

 
While most objectives aligned with PPST 

domains and supported faculty development, 

the relevance of application goals to terminal 

objectives received lower ratings (M=2.46), 

highlighting a need and requirement for 

improved coherence. 
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Faculty feedback confirmed that the objectives 

provided clear guidance for program outcomes, 

and their measurability contributed to the FDP’s 

effectiveness in promoting targeted 

professional growth. 

 
Table 4 

Assessment of the Effectiveness of the FDP Articulation of 
the Learning Objectives 

 
 
 

 

The FDP at Siena College of San Jose was rated 

“very effective” in terms of session content, with 

an overall mean score of 3.34. The content was 

appropriate for achieving learning objectives 

(M=3.38), targeted relevant competencies 

(M=3.30), and was grounded in credible sources 

aligned with curriculum standards (M=3.35). 

 
Table 5 

Assessment of the Effectiveness of the FDP Session 
Content 

 

Sessions were logically sequenced (M=3.33) 

and addressed key instructional areas such as 

active learning, differentiated instruction, 

assessment design, and technology integration. 

Faculty reported that the content supported 

inclusive practices, data-informed teaching, 

and research application, affirming Rahman’s 

(2023) view that well-structured content is vital 

for enhancing instructional effectiveness and 

meeting diverse learner needs. 

 
The FDP at Siena College of San Jose was rated 

“very effective” in its methodology, with an 

overall mean score of 3.41. Grounded in adult 

learning principles, the program employed 

active, experiential, and collaborative 

approaches that promoted self-directed and 

socially engaging experiences (M=3.39). Faculty 

rated the structured delivery by resource 

speakers (M=3.37), use of relevant materials 

(M=3.35), and integration of formative 

assessments and best practices (M=3.33) as 

highly effective. Teachers confirmed that the 

methodology enhanced professional growth 

through interactive, goal-oriented sessions. 

 
Table 6 

Assessment of the Effectiveness of the FDP Program 
Methodology 

 

 

Consistent with Rahman (2023), the FDP’s 

diverse strategies, such as peer mentoring, 

hands-on activities, and technology integration, 
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fostered meaningful and effective learning and 

supported ongoing instructional improvement. 

 
Table 7 

Assessment of the Effectiveness of the FDP Assessment 
Strategies and Tools 

 

 

Table 7 shows that the FDP at Siena College of 

San Jose was rated “very effective” in its 

assessment strategies and tools, with an 

overall mean score of 3.59. The program utilized 

a variety of formative and summative 

assessments to evaluate faculty progress in 

key competencies (M=3.58), supported by 

relevant instruments such as rubrics for 

performance and demonstration-based 

evaluations (M=3.60). Faculty feedback 

highlighted the value of ongoing reflection and 

support through tools like peer observations, 

self-reflection logs, and online forums 

(Rahman, 2023), while summative methods – 

including surveys, student feedback, and 

performance reports – provided evidence of the 

program’s impact on teaching practices and 

professional growth (Bin Mubayrik, 2020). 

These results confirm that the FDP’s 

assessment framework effectively promotes 

continuous improvement and instructional 

enhancement. 

 
Table 8 presents the descriptive statistics 

assessing the effectiveness of the FDP session 

outputs, which received an overall mean score 

of 3.24 and were rated as effective. Outputs 

such as reflection notebooks, lesson plans, 

rubrics, and worksheets were found to be 

concrete and achievable within the session 

timeframe (M=3.23–3.25). These deliverables 

allowed participants to apply their learning in 

practical, classroom-relevant ways. However, 

some outputs were noted to lack alignment or 

relevance to the program’s core objectives, 

suggesting the need for refinement to ensure 

all session products meaningfully support 

instructional improvement. 

 
Table 8 

Assessment of the Effectiveness of the FDP Session 
Outputs 

 

 

 

Table 9 indicates that the FDP at Siena College 

of San Jose was rated “very effective” in 

workplace application, with an overall mean 

score of 3.31. Through Workplace Application 

Plans (WAPs) aligned with OP-Siena School 

PMS objectives (M=3.35), faculty are able to 

apply newly acquired competencies in realistic, 

resource-supported contexts within six months 

(M=3.28), with required approval from their 

office heads (M=3.33). 

 
Table 9 

Assessment of the Effectiveness of the FDP Workplace 
Application 

 

 

Evaluation criteria for WAPs were also rated 

highly (M=3.30), confirming their relevance in 

assessing applied learning. Faculty feedback 

emphasized the program’s success in 

translating training into practice, including the 

adoption  of  active  learning,  technology 
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integration, and curriculum updates (Amin et al., 

2025). The FDP also strengthened 

communication, leadership, and collaboration 

skills, affirming its role in enhancing 

instructional quality and institutional growth. 

 
Table 10 

Assessment of the Effectiveness of the FDP Time 
Requirement 

 

 

Table 10 shows the descriptive statistics of the 

assessment on the level of effectiveness of the 

FDP Time Requirement. The FDP's indicative 

implementation dates do not interfere with the 

conduct of school-based instructional relevant 

activities, particularly actual classroom 

teaching by instructors (M=3.07), which is 

assessed as effective. The activity routine is 

suitably sequenced and scheduled (M-3.09) and 

has been regarded as effective. Moreover, the 

time allowed per session allows ample 

opportunity to achieve the learning objectives 

(M=3.23), which are assessed as effective. In 

conclusion, the FDP time allotment (M=3.23) 

was rated effective. 

 
Table 11 

Assessment of the Effectiveness of the FDP Learning 
Resources 

Table 11 shows the descriptive statistics of the 

assessment of the effectiveness of the FDP 

Learning Resources. All relevant learning 

resource materials (e.g., session guides, slide 

decks, modules, worksheets, audiovisual 

presentations, etc.) that will aid in the delivery 

of learning sessions are identified and given 

(M=3.20) and assessed as effective. Overall, FDP 

Learning Resources (M=3.15) were assessed as 

effective. The findings indicate that the existing 

FDP curriculum requires adequate learning 

tools, including reading materials, multimedia, 

and online resources. The teaching materials 

are current, high-quality, and easily accessible, 

and various materials are available to fit 

different learning styles. 

 
Table 12 shows that the FDP at Siena College of 

San Jose was rated “very effective” in its use of 

Resource Speakers and Subject Matter Experts 

(SMEs), with an overall mean score of 3.28. 

Faculty rated the relevance and competence of 

speaker credentials–especially their alignment 

with PPST domains, strands, and indicators–as 

very effective (M=3.30), confirming that expert 

selection supported the program’s goals. 

Feedback highlighted the value of engaging 

professionals with specialized knowledge in 

areas such as online pedagogy, research, and 

mentoring. These experts delivered targeted 

workshops, shared best practices, and provided 

guidance that enriched faculty learning. As 

Ogunsola (2023) notes, experienced mentors 

play a vital role in modeling effective strategies, 

reinforcing the FDP’s emphasis on evidence-

based and contextually relevant professional 

development. 

 
Table 12 

Assessment of the Effectiveness of the FDP Resource 
Speaker/Subject Matter Expert 
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Table 13 indicates that the FDP at Siena College 

of San Jose was rated as “adequate” in 

promoting gender equality, disability inclusion, 

and social diversity, with an overall mean score 

of 3.19. Key components–such as participant 

selection, activities, learning materials, 

resource speakers, and monitoring–were found 

to support equitable engagement across 

diverse backgrounds, including disability, age, 

gender, and religion. Faculty feedback affirmed 

that the program fosters a sense of belonging 

and relevance for all participants, effectively 

promoting diversity and inclusion throughout its 

design and implementation. 

 
Table 13 

Assessment of the Effectiveness of the FDP Gender 
Equality, Disability and Social Inclusion 

 

 

Table 14 shows that the FDP at Siena College of 

San Jose was rated “effective” in its Monitoring 

and Evaluation (M&E) framework, with an 

overall mean score of 3.16. 

 
The M&E plan was grounded in Focus Group 

Discussion (FGD) results and terminal 

objectives (M=3.22), and applied Kirkpatrick’s 

four-level model–Reaction, Learning, Behavior, 

and Results (M=3.17). Daily evaluations (Level 1) 

and workplace application plans (Level 3) were 

rated very effective (M=3.26), while formative 

and summative assessments (Level 2) were 

also deemed effective. Faculty feedback 

confirmed that the system provided structured 

reflection and accountability, supporting both 

immediate feedback and long-term growth. The 

use of Kirkpatrick’s model helped ensure that 

the FDP’s impact was measurable and aligned 

with institutional goals. 

Table 14 

Assessment of the Effectiveness of the FDP Monitoring 
and Evaluation 

 

 

Table 15 indicates that the FDP at Siena College 

of San Jose was rated “effective” in terms of 

budget requirements, with an overall mean 

score of 3.17. The projected budget per 

participant adhered to institutional financial 

guidelines (M=3.12), and the itemized 

expenditure aligned with authorized costs 

(M=3.17). Faculty feedback affirmed the 

practicality of the budget, emphasizing that 

targeted and justified allocation supports 

instructional improvement and responsible use 

of institutional or public funds. These findings 

suggest that the FDP’s financial planning 

contributes to sustainable teacher development 

and institutional accountability. 

 
Table 15 

Assessment of the Effectiveness of the FDP Budget 
Requirements 
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Table 16 shows that the FDP Program 

Management Team at Siena College of San Jose 

was rated “effective,” with an overall mean 

score of 2.76. Roles such as Program Manager, 

Learning Manager (M=3.23), Resource 

Speaker/SME, Documenter, and Secretary (all 

M=3.26) were rated very effective, while the 

Measurement and Evaluation Lead (M=3.21) and 

Welfare Officer (M=3.18) were also considered 

effective. 

 
Table 16 

Assessment of the Effectiveness of the FDP Program 
Management Team 

 

 

However, lower ratings for the Logistic and 

Finance Officers (both M=2.56) indicate areas 

for improvement in administrative and financial 

support. Faculty feedback confirmed that the 

Program Management Team played a crucial 

role in aligning the FDP with institutional goals 

and facilitating its implementation (Department 

of Education, 2020; Rahman, 2023). Strengths 

included strategic leadership, curriculum 

design, and responsiveness to faculty needs, 

though refining operational systems and 

clarifying role contributions will be essential for 

enhancing future program delivery. 

 
RQ4. What Faculty Development Program can 
be created to ensure effectiveness for the 
recipients? 

 

The FDP at Siena College of San Jose was 

purposefully aligned with institutional 

standards, the PPST, and the PMS to ensure its 

effectiveness. As an evidence-based initiative, it 

supported faculty growth while advancing goals 

in academic quality, research, and community 

engagement (Bilal et al., 2019). The FDP 

addressed all seven PPST domains, with 

activities mapped to specific indicators to 

promote holistic teacher formation. In 

compliance with PMS, it utilized IPCRF data for 

performance-based planning (Baporikar, 2022), 

assigned SMART objectives, and reinforced 

learning through assessments, portfolios, peer 

coaching, and recognition. Continuous 

refinement was informed by faculty feedback, 

department head input, and student evaluation 

of teaching results (Irons & Elkington, 2021). 

 
Anchored in a Theorem-based framework–

defined as a foundational idea accepted by 

recipients to drive improvement (Munna & 

Kalam, 2021)–the FDP followed the OP-Siena 

School System’s ten-part operational structure, 

encompassing philosophical foundations 

(Rationale, Condition, Mission, Vision) and 

functional components (Main Task, Control, 

Personnel, Implementation, Evaluation, Grace) 

(OP-Siena School Systems Development 

Program, Guide). It also integrated sixteen 

design elements, including clear objectives, 

inclusive practices, monitoring and evaluation, 

and structured program management, ensuring 

strategic coherence, contextual relevance, and 

sustained impact on faculty development. 
 

Figure 1 

Theorem-based Faculty Development Program 
Framework 

 

Figure 1 illustrates the comprehensive 

framework of a Theorem-based Faculty 

Development Program, structured around the 

ten system components of the OP-Siena School 

System. The first four foundational elements 

include: (1) Rationale–answering “What should 
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be?”; (2) Conditions–defining “What is”; (3) 

Mission–clarifying “What must be done”; and (4) 

Vision–envisioning “What could be.” These guide 

the philosophical and strategic direction of the 

program. 

 
The fifth component, Main Task and Operation, 

integrates key design elements derived from 

the study’s findings to enhance FDP 

effectiveness: alignment with PPST, participant 

profiling, session objectives, content, 

methodology, assessment tools, workplace 

relevance, time allotment, learning resources, 

expert facilitators, inclusion principles, 

monitoring and evaluation, budgeting, and 

program management. 

 
The remaining components ensure operational 

integrity: (6) Control mechanisms, (7) Personnel 

engagement, (8) Implementation processes, (9) 

Evaluation systems, and (10) Grace–

symbolizing the spiritual privilege of serving 

within a Christ-centered academic mission. 

Together, these elements form a holistic and 

mission-aligned framework for faculty 

development. 

DISCUSSION 

The study confirms that Siena College of San 

Jose’s Faculty Development Program (FDP) for 

S.Y. 2023–2024 is strongly aligned with the 

Philippine Professional Standards for Teachers 

(PPST), particularly in its rationale, objectives, 

and implementation. This alignment has 

elevated teaching practices and fostered a 

culture of continuous improvement, supported 

by the OP-Siena PMS Manual, which reinforces 

PPST domains, institutional standards, and 

Catholic-Dominican values. Faculty rated core 

FDP components (rationale, profiling, content, 

methodology, assessment, application, and 

facilitation) as “very effective,” while other 

design elements received “effective” ratings, 

indicating areas for enhancement. Feedback 

from SOP 3 prompted the development of the 

Theorem-Based Faculty Development Program 

(TB-FDP), a responsive model that integrates 

PPST alignment, institutional priorities, and 

PMS structures to address competency gaps 

and promote holistic teacher formation through 

prayer, study, service, and play. The TB-FDP 

reflects a mission-driven, sustainable approach 

to faculty growth and improved student 

outcomes. 

To enhance effectiveness and sustainability, 

faculty should be encouraged to engage fully in 

all program phases. Subject Area Leaders and 

Coordinators are advised to establish support 

mechanisms such as peer mentoring and 

collaborative groups. Administrators should 

allocate sufficient time and resources to ensure 

participation without compromising teaching 

duties. The FDP should be refined by integrating 

the identified theorem of improvement, 

particularly in PPST alignment, learning 

objectives, session outputs, time allocation, 

inclusive practices, monitoring and evaluation, 

budgeting, and program management. 

Emphasis should be placed on strengthening 

Domain 5 (Assessment and Reporting) and 

adapting future programs to address evolving 

pedagogical needs, including technology 

integration and reflective teaching. Future 

research should explore the FDP’s applicability 

across diverse educational contexts to inform 

broader implementation strategies. 
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