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Abstract

Experiential learning integrates experience, reflection, and application, offering pre-service teachers authentic
opportunities to connect theory with practice and prepare for classroom realities. This study investigated the
academic and practical preparedness of third-year Bachelor of Elementary Education (BEEd) students for
Experiential Learning Course, focusing on their competencies in academic content mastery, instructional
delivery, classroom management, instructional materials and technology, and intrinsic motivation. A descriptive
quantitative design was employed, using a validated researcher-made survey administered to all 63 third-year
BEEd students through total population sampling. Data were analyzed using weighted mean and ranking to
determine levels of preparedness. Findings revealed that students generally rated themselves as "Prepared"
across all domains. Strengths were evident in lesson planning, classroom routines, and intrinsic motivation,
while notable gaps emerged in handling classroom disruptions, formulating higher order questions, and
designing assessments for critical thinking. These results highlight the transitional challenges faced by third-
year BEEd students as they move from theoretical coursework to practical classroom application. The study
recommends practice-based learning, inquiry-driven strategies, simulation-based classroom management,
workshops, seminars, and mentorship programs to bridge the gap between theory and practice. By addressing
these areas, teacher education programs can better equip pre-service teachers for experiential learning and
real-world classroom demands. This research contributes to Sustainable Development Goal 4: Quality
Education, ensuring that future educators are not only academically competent but also practically prepared to
foster inclusive and effective learning environments.

Keywords: preparedness, experiential learning, teacher education, teaching internship, bachelor of elementary
education
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INTRODUCTION Order No. 74 (2017) mandate experiential

learning, requiring institutions to produce

Teacher preparedness is a pressing global
concern, as effective teaching significantly
influences students’ academic achievements
and long-term outcomes. According to UNESCO
(2023), the demand for teachers worldwide is
projected to reach 44 million by 2030, teacher
education is central to achieving SDG 4 on
inclusive, equitable learning. In the Philippines,
reforms such as the Enhanced Basic Education
Act of 2013 (RA 10533) and CHED Memorandum

graduates who are academically competent and
practically prepared for authentic classrooms.

Studies  conducted both  locally and
internationally have examined pre-service
teachers' readiness. Tan and Rodriguez (2016)
highlighted that rigorous preparation is
essential to meet the demands of the K to 12
program, stressing the importance of frequent
training, workshops, and seminars. Rif'atullah
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and Ciptaningrum (2024) emphasized the role of
career development in shaping practicum
readiness, while Sebastian and Villa (2026)
demonstrated that demographic and academic
factors significantly affect teaching
competencies. These studies affirm the global
recognition of preparedness as a cornerstone
of effective teacher education.

Despite these efforts, most existing research
generalizes teacher preparedness across all
year levels (first to fourth year), thereby
overlooking the critical transitional stage of
third-year BEEd students who are about to
engage in Experiential Learning. This stage is
pivotal, as students must begin applying their
accumulated academic knowledge in practical
classroom contexts. Current studies have not
adequately examined how academic content
mastery, instructional delivery, classroom
management, instructional materials and
technology = competence, and intrinsic
motivation converge during this stage. This gap
highlights the need to investigate the academic
and practical preparedness of third-year BEEd
students for the demands of the Experiential
Learning course, which encompasses both
Field Study and Teaching Internship.

This study aims to assess the academic and
practical preparedness of third-year BEEd
students for Experiential Learning. Specifically,
it evaluates their competencies in academic
content mastery, instructional delivery,
classroom management, instructional
materials and technology competence, and
intrinsic motivation. By identifying strengths
and weaknesses, the study seeks to provide
research-based recommendations for teacher
training programs and curriculum
development. The ultimate goal is to enhance
student readiness for actual classroom
practice, ensuring they are fully equipped to
meet the demands of real-world teaching.

This research contributes to Sustainable
Development Goal 4: Quality Education, which
calls for inclusive and equitable education and
lifelong learning opportunities for all (United
Nations, 2015). By evaluating and strengthening

pre-service teacher preparedness, this study
supports the development of future competent
educators who can deliver quality education in
diverse classroom settings. It ensures that
future teachers are not only academically
prepared but also practically ready to foster
inclusive and effective learning environments.

Statement of the Problem. Generally, the main
focus of this study is to identify the extent to
which  third-year BEEd students are
academically and practically prepared for the
demands of experiential learning courses.
Specifically, the study seeks to answer the
following questions:

1. What is the level of preparedness of third-

year BEEd students in terms of:

1.1 Academic Content Mastery;

1.2 Instructional Delivery Skills

1.3 Classroom Management Skills;

1.4 Instructional Materials and Technology
Competence; and

1.5 Intrinsic  Motivation and Teaching
Readiness?

2. Which areas demonstrate the highest and
lowest levels of preparedness among the
students?

3. What recommendations can be proposed to
strengthen the academic and practical
preparedness of third-year BEEd students
for experiential learning?

Scope and Limitations. This study focused on
assessing the academic and practical
preparedness of third-year Bachelor of
Elementary Education (BEEd) students enrolled
at Aklan State University-Main Campus for the
Experiential Learning Course, which includes
both Field Study and Teaching Internship. The
scope covered five major domains of teacher
preparedness: academic content mastery,
instructional  delivery skills, classroom
management skills, instructional materials and
technology = competence, and intrinsic
motivation and teaching readiness. The
respondents consisted of all 63 third-year BEEd
students from the College of Teacher Education,
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ensuring comprehensive representation
through total enumeration sampling.

However, several limitations must be
acknowledged. First, the study was conducted
within a single institution and year level, which
may constrain the generalizability of findings to
other campuses, programs, or cohorts. Second,
the data relied on self-reported perceptions of
preparedness, which may be influenced by
personal bias, social desirability, or varying
self-assessments of competencies. Third, the
study focused primarily on the five domains
identified in the instrument, excluding other
relevant dimensions such as emotional
resilience, adaptability to diverse classroom
contexts, and long-term teaching performance.
Finally, the descriptive quantitative design
provided valuable numerical insights but did not
capture deeper qualitative experiences of
students as they transitioned to experiential
learning. Future research may incorporate
mixed-methods approaches and multiple
institutions to provide richer insights into the
experiential  learning  preparedness  of
pre-service teachers.

The respondents consisted of all 63 third-year
BEEd students from the College of Teacher
Education, ensuring a comprehensive
representation of the population through total
enumeration sampling. Data was gathered
using a validated researcher-made survey
questionnaire, analyzed through weighted mean
and ranking to determine levels of
preparedness.

This study was limited to a single institution and
year level, restricting generalizability. Findings
relied on self-reported perceptions, which may
reflect bias. The focus was confined to academic
and practical domains, excluding factors like
resilience and adaptability. While the
descriptive  quantitative design  provided
numerical insights, it did not capture deeper
qualitative experiences. Future research should
include multiple institutions and qualitative
approaches for richer perspectives on pre-
service teachers’ preparedness.

LITERATURE REVIEW

Experiential Learning Courses (ELC) are
transformative in developing pre-service
teachers’ competencies. Bilbao (2010) noted
their role in fostering growth, Aquino (2022)
highlighted confidence-building, while Cabral
(2022) and Burac (2020) confirmed their link to
instructional competence and learning
outcomes. These studies affirm experiential
learning as central in bridging theory and
practice. Yet, weaknesses in planning and
assessment (Bilbao, 2010) limit its potential,
especially for BEEd students who may be
confident in delivery but struggle with academic
rigor. Strengthening ELC ensures pre-service
teachers become reflective educators capable
of translating theory into effective classroom
practice.

Experiential Learning Courses (ELC) in BEEd
programs significantly enhance teaching
competencies and professional development,
as supported by multiple studies. Bilbao et al.
(2010), in a survey of 2,027 prospective teachers
across 72 institutions, found that ELC most
strongly improved personal growth and
professional development, though
competencies in planning, assessing, and
reporting showed the least enhancement.
Aquino (2022), studying 42 BEEd students in
Field Study courses, reported that experiential
learning transformed fears about teaching into
positive perspectives. Cabral (2022) confirmed
very satisfactory performance in instructional
competence, professional characteristics, and
attendance among BEEd student teachers.
Similarly, Burac (2020) noted that intended
learning outcomes were “very much achieved”
when experiential processes were properly
implemented.

Academic content mastery is a strong predictor
of teaching effectiveness, forming the
foundation of instructional quality. Ramos
(2026) found low mathematics mastery among
pre-service teachers, particularly in number
sense, measurement, and algebra,
recommending curriculum reforms aligned with
PPST Domain 1. Winget and Persky (2022)
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showed structured mastery learning enhances
performance, while Raihanah et al. (2024)
emphasized integrating content, pedagogy, and
technology for holistic preparation. Matjasic
and Vogrinc (2024) underscored research
competence as vital for reflective practice,
though inconsistently defined. Palacios and
Reedy (2024) demonstrated practicums help
apply theoretical knowledge, while Sathasivam
et al. (2024) revealed persistent theory-
practice gaps in classroom management and
lesson planning. Prastikawati et al. (2024)
complemented these findings, showing
formative assessment and mentorship
strengthen teaching competencies and learner
outcomes.

Instructional delivery skills—lesson planning,
questioning, and clarity of instruction—are
central to engaging learners and promoting
higher-order thinking. Panganoron-Jabonete
(2022) found preservice English teachers
integrated critical thinking through higher-
order questioning and communicative tasks,
though weaker in interviews and diaries. Pecore
et al. (2022) showed experiential practice in
virtual simulations improved questioning and
discussion, while DeSantis et al. (2023)
demonstrated data-driven feedback in mixed-
reality simulations significantly increased
higher-order questioning. Barseghyan and
Hovakimyan (2024) highlighted funneling and
open-ended questioning in EFL contexts as
fostering curiosity and autonomy. Hermansyah
et al. (2023) synthesized evidence that probing
and reflective questions enhance cognitive and
metacognitive development, and Rasyid et al.
(2022) confirmed questioning strategies
improve critical thinking in Islamic university
classrooms. Sasson and Tifferet (2024) found
active instructional practices boost
metacognitive awareness and self-efficacy,
while Giacomazzi et al. (2023) showed
professional development in instructional
design strengthened Ugandan teachers’ lesson
planning for critical thinking.

Academic Content Mastery. Ramos (2026)
reported low mathematics mastery among pre-
service teachers, reflecting PPST Domain 1s

emphasis on content knowledge. Winget and
Persky (2022) showed mastery learning
improves performance through structured
progression, while Raihanah et al. (2024)
stressed integrating content, pedagogy, and
technology. Palacios & Reedy (2024) and
Sathasivam et al. (2024) revealed persistent
theory-practice gaps, underscoring
mentorship’s role in bridging them. Academic
mastery underpins teaching effectiveness;
without deep subject knowledge, instruction
risks superficiality. BEEd students often gain
theoretical understanding but struggle to apply
it in classrooms, highlighting the need for
curriculum reform.

Evidence shows academic content mastery as
central to teaching effectiveness. Ramos (2026)
found low mathematics mastery among pre-
service teachers, particularly in number sense,
measurement, and algebra, urging curriculum
reforms aligned with PPST Domain 1. Winget and
Persky (2022) demonstrated that structured
mastery learning improves performance, while
Raihanah et al. (2024) emphasized integrating
content, pedagogy, and technology for holistic
preparation. Matjasic and Vogrinc (2024)
highlighted research competence as vital for
reflective practice, though inconsistently
defined. Palacios & Reedy (2024) and
Sathasivam et al. (2024) noted persistent
theory-practice gaps, and Prastikawati et al.
(2024) showed mentorship and formative
assessment enhance teaching competencies.

Instructional Delivery and Classroom
Management. Instructional delivery—anchored
in lesson planning, questioning, and clarity—is
vital for engaging learners and fostering
higher-order thinking. Panganoron-Jabonete
(2022) found preservice English teachers
integrated critical thinking through role plays
and group work, though weaker in interviews
and diaries. Pecore et al. (2022) showed
deliberate practice in virtual simulations
sharpened questioning, while DeSantis et al.
(2023) demonstrated data-driven feedback in
mixed-reality coaching improved higher-order
questioning. Barseghyan and Hovakimyan
(2024) highlighted funneling and open-ended
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questioning in EFL contexts as nurturing
curiosity and autonomy, and Hermansyah et al.
(2023) synthesized evidence that probing and
reflective questioning enhanced cognitive and
metacognitive growth. Rasyid et al. (2022)
confirmed questioning strategies strengthen
critical  thinking in Islamic  university
classrooms. Sasson and Tifferet (2024) found
active instructional practices build
metacognitive awareness and self-efficacy,
while Giacomazzi et al. (2023) showed
professional development improved lesson
planning for critical thinking.

Classroom management remains a
cornerstone of teaching success. Manajemen
Kelas (2022) emphasized its role in minimizing
disruptions, Behera (2024) and Yasin et al
(2022) identified strategies for discipline and
engagement, and Kucukakin & Gologlu Demir
(2021) linked management practices to student
motivation and outcomes. Although BEEd
students often excel in management (Heretape,
2023), challenges persist in lesson planning and
higher-order questioning.

Classroom management is a strong predictor of
teaching success, shaping engagement,
discipline, and learning outcomes. Locally,
Manajemen Kelas (2022) emphasized that
effective management—through physical
arrangement, behavioral interventions, and
teacher competencies like communication and
time management—reduces disruptions and
fosters character development. Rahmadani et
al. (2023) noted persistent misconceptions,
often reduced to seating and facilities, rather
than broader teacher roles. Globally, Behera
(2024) identified common disruptive behaviors
and stressed constructive strategies, while
Yasin et al. (2022) highlighted seating,
engagement, and participation as key to
instructional quality. Hasnanto (2024)
underscored positive discipline and teacher-
student interaction in creating supportive
environments, and Kucukakin and Gologlu
Demir (2021) synthesized a decade of research
linking management practices to motivation,
academic engagement, and outcomes.

Instructional Materials and Technology
Competence. Instructional materials and
technology are integral to modern pedagogy,
enhancing  effectiveness and  fostering
innovation. Pecson and Sarmiento (2023) found
that while instructional materials improve
teaching and cater to diverse learning styles,
challenges in access and preparation persist.
Prihatin et al. (2023) and Calavia et al. (2022)
showed ICT-based and design-thinking
approaches foster creativity and adaptability,
while Limbong and Wadham (2024) reported
adequate digital competence but ongoing
connectivity issues. The literature also indicates
BEEd students can design instructional
materials yet often lack confidence in
integrating technology, limiting adaptability to
diverse learners. Strengthening technological
proficiency is therefore essential for pre-
service teachers to meet digital classroom
demands and deliver inclusive, innovative
instruction aligned with 21st-century
expectations.

Prihatin et al. (2023) developed ICT-based
trigonometric materials for face-to-face and
distance learning, finding high validity and
positive reception. Limbong and Wadham
(2024), using the DigCompEdu framework,
reported adequate digital competence among
pre-service English teachers but noted
persistent connectivity and software
challenges. Calavia et al. (2022) introduced the
Think-Create-Teach methodology, showing that
design thinking enhances the creation of
effective instructional materials.

Intrinsic Motivation and Professional Readiness.
Lopez and Irene (2017) and Abuloc and Limpot
(2026) reported high intrinsic motivation among
pre-service teachers. Umara et al. (2024) and
Huang et al. (2023) confirmed that motivation
predicts professional readiness, while Uysal
(2023) linked motivation to competence, job
satisfaction, and reduced burnout. Segumpan et
al. (2025) highlighted low licensure pass rates
as a systemic challenge, and Rohinos et al.
(2025) noted limited practicum exposure
undermining preparedness.

203



Pedagogy Review | 2026, Vol. 8, No.1 | https://doi.org/10.62718/vmca.pr-ijetas.8.1.SC-0526-018

@) ANALYTIKS

Intrinsic motivation strongly predicts teaching
readiness, with self-efficacy as a key mediator
across contexts. Lopez and Irene (2017) found
255 pre-service teachers highly motivated and
committed, driven by intrinsic and altruistic
factors. Abuloc and Limpot (2026) reported high
learning motivation, blended learning
readiness, and self-efficacy among 500 pre-
service students, with significant interrelations.
Internationally, Umara et al. (2024) showed
intrinsic  motivation influences readiness
through self-efficacy by 74.1% (167 Indonesian
participants), while Huang et al. (2023)
confirmed positive prediction of preparedness
among 383 Chinese participants. Bilim (2014)
likewise linked intrinsic motives to teaching
self-efficacy, and Tang et al. (2015)
demonstrated  effects on  professional
competence via professional learning. Uysal
(2023), in a review of 48 studies, associated
intrinsic motivation with competence, job
satisfaction, and reduced burnout.

Heretape (2023) reported high readiness in
lesson planning, teaching strategies, and very
high classroom management. Yet licensure
performance remains critical, with BEEd pass
rates dropping to 20.05% in 2017 compared to
BSEd's 41.46% in 2018, a 19.69-point gap
(Segumpan et al,, 2025). Theory-practice gaps
also persist: Favor (2026) found moderately
high ecological knowledge (M=3.84) and strong
pro-environmental attitudes (M=4.12), but only
moderate ecological practices (M=3.73). Suarez
et al. (2026) noted teaching anxiety during
practicum transitions, while Robinos et al.
(2025) highlighted limited public school
exposure despite strong theoretical
preparation.

Teacher preparedness spans experiential
learning, academic mastery, instructional
delivery, classroom management, technological
competence, and intrinsic motivation. Studies
highlight persistent gaps between theory and
practice, particularly in lesson planning,
assessment, and technology integration. BEEd
students may show readiness in some areas but
remain vulnerable in others, especially during
experiential learning. Literature emphasizes

the importance of evaluating both academic and
practical competencies in alignment with RA
10533 (Enhanced Basic Education Act), CHED
CMO No. 74, s. 2017, and the PPST framework.

METHODS

Research Design. This study used a descriptive
quantitative design to assess the academic and
practical preparedness of third-year BEEd
students for experiential learning. The
respondents were all 63 third-year BEEd
students at Aklan State University - College of
Teacher Education (AY 2025-2026), selected
through total enumeration sampling.

Respondents. A total of 63 third-year BEEd
students enrolled at Aklan State University
under the College of Teacher Education during
AY 2025-2026 were the respondents of the
study. Using total enumeration, the study
ensured full representation and reliable
descriptive analysis. These students were at a
pivotal stage of their program, transitioning
from academic coursework to Field Study and
Teaching Internship, where theoretical
knowledge is applied in classroom practice.

Ethical Considerations. All ethical protocols
were strictly observed. The anonymity and
confidentiality of respondents were
safequarded, with data wused solely for
academic purposes. During survey
administration, students were assured of their
right to self-determination, allowing them to
withhold responses to any item.

Data Collection and Instruments. A researcher-
made questionnaire was developed from
related literature and the  Philippine
Professional Standards for Teachers (PPST),
covering five domains: academic content
mastery, instructional delivery, classroom
management, instructional materials and
technology competence, and intrinsic
motivation and teaching readiness. Iltems were
rated on a five-point Likert scale (5-Very High
to 1-Very Low Preparedness), enabling
computation of weighted mean scores.
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The primary data collection tool was a
researcher-made survey questionnaire
designed to measure preparedness across the
five domains of teacher education. To ensure
validity and reliabilityy, the instrument
underwent a rigorous development process.
Content validity was established through expert
review by three faculty members specializing in
teacher education, curriculum studies, and
educational measurement. Their feedback led to
revisions in item clarity, alignment with PPST
domains, and appropriateness for third-year
BEEd students. Construct validity was
examined through pilot testing with a
comparable group of 20 BEEd students from
another campus, ensuring that items accurately
reflected the intended domains. Reliability was
determined using Cronbach’s alpha, which
yielded coefficients ranging from 0.82 to 0.89
across the five domains, indicating high internal
consistency. The final instrument consisted of
35 items rated on a 4-point Likert scale (1= Not
Prepared, 4 = Very Prepared), allowing for
nuanced measurement of perceived
preparedness. This validation process ensured
that the instrument was both psychometrically
sound and contextually appropriate for
assessing the academic and practical readiness
of pre-service teachers.

Data Analysis. Completed questionnaires were
checked for accuracy, tabulated, and analyzed
through frequency distributions, weighted
mean, and ranking to determine overall
preparedness and highlight areas of strength
and weakness.

RESULTS

The findings from all 63 third-year BEEd
students at Aklan State University - Main
Campus (AY 2025-2026) are organized into five
domains: 1) academic content mastery, 2)
instructional delivery, 3) classroom
management, 4) instructional materials and 5)
technology competence, and 6) intrinsic
motivation and 7) teaching readiness. Data are
presented in both tabular and textual form,
showing weighted mean scores and rankings

that reflect the respondents’ preparedness
levels across these domains.

Academic Content Mastery. The study revealed
that Third-year BEEd students showed overall
preparedness in academic content mastery
with a mean score of 3.72.

Table 1
Level of Preparedness in Academic Content Mastery
Indicator Weighted Interpretation
Mean
Demonstrates mastery of fundamental
concepts in English, Mathematics, and 3.5 Prepared
Science
Understands key principles of child growth 38 Prepared
and development
Knowledgeable about curriculum standards
A . 37 Prepared

and learning competencies
Understands major educational theories and

X — 3.6 Prepared
their principles
Famlllar_’ with different types of assessment 39 Prepared
and their purposes
!Jnderstands subjec_l matter content required 18 Prepared
in elementary teaching
Identifies appropriate content for specific 38 Prepared
grade levels
Understands the structure and components 39 Prepared
of a lesson plan
Knlowlledgeable about inclusive education 39 Prepared
principles
Academic coursework provides sufficient 33 prepared
theoretical foundation for teaching ) P
Overall Mean 3.72 Prepared

Note. Weighted mean scores were interpreted as follows: 4.50-
5.00 = Very Prepared, 3.50-4.49 = Prepared, 2.50-3.49 =
Moderately Prepared, 1.50-2.49 = Less Prepared, and 1.00-1.49 =
Not Prepared.

Strong indicators included assessment literacy,
lesson planning, and inclusive education (all at
3.9), reflecting confidence in evaluating
outcomes, structuring lessons, and fostering
inclusive classrooms. The lowest rating,
theoretical coursework adequacy (3.3),
revealed a gap between theory and practice.
This concern aligns with Ramos (2026), who
linked weak mastery to reduced instructional
quality, and Sathasivam et al. (2024), who noted
that coursework often fails to translate into
classroom application.

Instructional Delivery Skills. Students displayed
a high level of preparedness in instructional
delivery, with weighted means of 3.7-3.9. The
strongest indicators, lesson motivation, clear
directions, and active participation (3.9),
showed confidence in engaging learners and
sustaining lesson flow. The lowest scores (3.7)
were in higher-order questioning and abstract
concept explanation, highlighting a need for
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improvement in promoting critical thinking. This
gap is supported by Panganoron-Jabonete
(2022), who emphasized communicative tasks
for critical thinking, and DeSantis et al. (2023),
who found coaching effective in enhancing
questioning strategies.

Table 2
Level of Preparedness in Instructional Delivery Skills
Indicator Weighted Interpretation
Mean

Uses motivation, review, or prior knowledge 39 Prepared
activation effectively
Provides clear, sequential directions 39 Prepared
learners can follow
Formulates questions that elicit higher-order 37 Prepared
thinking
Explains abstract concepts with age- 3.7 Prepared
appropriate analogies
Organizes lesson content from simple to 3.7 Prepared
complex
Encourages active student participation 39 Prepared
during delivery
Adjusts explanations when learners show 39 Prepared
misunderstanding
Designs structured group work or guided 41 Prepared
practice aligned with objectives
Completes lesson within allotted time 3.9 Prepared
Summarizes key points effectively at lesson 39 Prepared
conclusion
Overall Mean 3.86 Prepared

Note: Weighted mean scores were classified as follows: 4.50-5.00
= Very Prepared, 3.50-4.49 = Prepared, 2.50-3.49 = Moderately
Prepared, 1.50-2.49 = Less Prepared, and 1.00-1.49 = Not Prepared.

Classroom Management Skills. Findings showed
that third-year BEEd students were generally
prepared in classroom management, with
strengths in establishing routines, maintaining
discipline, and ensuring safety. The highest
ratings were in organizing routines and
maintaining order, confirming their ability to
create structured environments. Lower ratings
in handling disruptive behavior and resolving
conflicts highlighted gaps in managing
classroom challenges. This aligns with
Manajemen Kelas (2022), who emphasized
behavioral interventions and communication
skills, and Behera (2024), who noted the global
prevalence of disruptive behaviors and the need
for constructive strategies.

Table 3
Level of Preparedness in Classroom Management Skills
Indicator Weighted Interpretation
Mean

Establishes clear classroom rules and 4.3 Prepared
expectations
Maintains order during classroom activities 3.9 Prepared
Manages disruptive behavior effectively 3.7 Prepared
Keeps students focused on assigned tasks 3.9 Prepared
Ogranizes classroom routines efficiently 3.9 Prepared
Creates a respectful environment that values 4.4 Prepared
learner differences
Handles students conflict appropriately 4.0 Prepared
Maintains discipline without disrupting 38 Prepared
lesson flow
Moniters student behavior consistently 4.0 Prepared
Ensures a safe and orderly learning 4.0 Prepared
environment
Overall Mean 3.97 Prepared

Note: Weighted mean scores were classified as follows: 4.50-5.00
= Very Prepared, 3.50-4.49 = Prepared, 2.50-3.49 = Moderately
Prepared, 1.50-2.49 = Less Prepared, and 1.00-1.49 = Not Prepared.

Instructional Materials and Technology
Competence. Findings showed that third-year
BEEd students were prepared in designing and
using instructional materials, with strong
performance in selecting resources, preparing
aids, and using presentation tools. The highest
indicators were in material selection and
preparation, consistent with Pecson &
Sarmiento (2023), who emphasized
instructional materials’ role in enhancing
teaching effectiveness.

Table 4
Level of Preparedness in Instructional Materials and
Technology Competence

. Weighted .
Indicator Mean Interpretation

Selects instructional materials aligned with
lesson objectives 43 Prepared
Prepares teaching aids that support lesson
content 35 Prepared
Designs visual materials that enhance a9 p p
learner understanding . repare
Uses presentation tools such as slides
effectively 40 Prepared
Operates basic educational technologies
confidently 40 Prepared
Integrates multimedia (videos, images) into
lessons 3.9 Prepared
Adapts materials for diverse learner needs 38 Prepared
Organizes and manages instructional
resources efficiently 41 Prepared
Resolves basic technical issues during
instruction 40 Prepared
Utilizes available materials even with limited 18 p p
resources ’ repare
Overall Mean 3.83 Prepared

Note: Weighted mean scores were classified as follows: 4.50-5.00
= Very Prepared, 3.50-4.49 = Prepared, 2.50-3.49 = Moderately
Prepared, 1.50-2.49 = Less Prepared, and 1.00-1.49 = Not Prepared.
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The lowest ratings were in operating
educational technologies and troubleshooting
issues, reflecting challenges in seamless
technology integration. This mirrors Limbong &
Wadham (2024), who noted connectivity and
software access problems despite adequate
digital competence.

Intrinsic Motivation and Teaching Readiness.
Findings showed that third-year BEEd students
demonstrated a high level of preparedness in
intrinsic motivation and teaching readiness.

Table 5
Level of Preparedness in Intrinsic Motivation and Teaching
Readiness

Indicator W::z:;ed Interpretation
:J;T:i:sgtrates intrinsic drive to pursue al Prepared
’jfl}zgizei;s&la‘l):;?:;:?;ent to becoming 40 Prepared
::I:;:Elesl;:_'n:;znd effort to improve teaching 18 Prepared
.:l;;zl;:ukn:cls\z:t;igesand skills confidently in 29 Prepared
Efe;:g‘liselrfsponsm|l\l|es of teaching practice 40 Prepared
.::SEEitGSHEZ:llenges and learns from teaching 18 Prepared
Improves continuously based on feedback 27 Prepared

and reflection

Maintains mental preparedness for teaching L5 Highly
demands ) Prepared

Takes initiative in performing teaching-

related tasks 4.0 Prepared
Exhibits internal drive and readiness for 39 P d
actual teaching . repare

Overall Mean 3.97 Prepared

Note: Weighted mean scores were classified as follows: 4.50-5.00
= Very Prepared, 3.50-4.49 = Prepared, 2.50-3.49 = Moderately
Prepared, 1.50-2.49 = Less Prepared, and 1.00-1.49 = Not Prepared.

They expressed strong enthusiasm for teaching,
responsibility toward learners, and confidence
in managing challenges, with weighted mean
scores confirming motivation to perform well in
experiential learning. Lower ratings in
sustaining motivation under pressure and
adapting to unexpected situations indicated the
need for support in resilience and stress
management.

Preparedness Across Five Categories. This
section presents the overall results across five
domains of teaching preparedness: Academic
Content Mastery, Instructional Delivery Skills,
Classroom Management Skills, Instructional
Materials and Technology Competence, and

Intrinsic Motivation and Teaching Readiness.
Analysis of the grand mean and category means
highlights both strengths and areas needing
improvement, showing how BEEd students’
preparedness reflects readiness for
professional practice. To provide a holistic view
of teaching readiness, the overall mean scores
across the five domains, namely; Academic
Content Mastery, Instructional Delivery Skills,
Classroom Management Skills, Instructional
Materials and Technology Competence, and
Intrinsic Motivation and Teaching Readiness,
were computed. This summary highlights the
general level of preparedness of BEEd
students.

Table 6
Overall Preparedness Across Five Categories
Category Overall Mean  Interpretation

Academic Content Mastery 3.72 Prepared
Instructional Delivery Skills 3.86 Prepared
Classroom Management Skills 3.97 Prepared
Ig:rtnr:ec:g:lael Materials & Technology 183 Prepared
Intrinsic Motivation & Teaching Readiness 3.97 Prepared
Grand Mean 3.87 Prepared

Note: Weighted mean scores were classified as follows: 4.50-5.00
= Very Prepared, 3.50-4.49 = Prepared, 2.50-3.49 = Moderately
Prepared, 1.50-2.49 = Less Prepared, and 1.00-1.49 = Not Prepared.

Students were found to be generally prepared
across all five domains, with a grand mean of
3.87. The highest preparedness was in
Classroom Management Skills and Intrinsic
Motivation and Teaching Readiness (3.97),
showing confidence in maintaining order and
sustaining enthusiasm. Instructional Delivery
Skills (3.86) and Instructional Materials and
Technology Competence (3.83) reflected solid
readiness, though with gaps in higher-order
questioning and technology integration. The
lowest mean was in Academic Content Mastery
(3.72), indicating strength in assessment,
lesson planning, and inclusive education but
weaker ratings in theoretical coursework.

Strengths and Weaknesses in Preparedness as
Future Teachers. Understanding strengths and
weaknesses in teacher preparedness clarifies
readiness for professional practice. Identifying
strengths highlights competencies to nurture,
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while recognizing weaknesses points to areas
needing targeted support and institutional
intervention. This balanced view ensures
programs both celebrate existing capabilities
and address gaps, providing a foundation for
continuous improvement toward producing
competent, reflective, and adaptable educators.

BEEd students’ preparedness varies across
domains. In Academic Content Mastery
(M=3.72), strengths lie in assessment literacy,
lesson planning, and inclusive education, but
low ratings in coursework and theoretical
foundations suggest theory is perceived as
insufficient without practice. Instructional
Delivery Skills (M=3.86) show competence in
structured activities, clarity, time management,
and lesson closure, yet moderate scores in
higher-order questioning, abstract
explanations, and sequencing complex content
highlight challenges in fostering critical
thinking.

Classroom Management Skills recorded the
highest mean (M=3.97), with strong
preparedness in organizing space, routines, and

student responsibility, though handling
disruptions remains a weakness. In
Instructional  Materials and  Technology

Competence (M=3.83), students effectively use
rubrics, monitor progress, and provide
feedback, but struggle with assessing higher-
order thinking, ensuring fairness, and
employing varied tools.

Finally, Intrinsic Motivation and Teaching
Readiness also scored high (M=3.97), reflecting
adaptability through leadership, community
participation, and reflective practice. However,
lower ratings in mentorship-seeking and
pursuit of higher studies indicate a need for
institutional support to sustain long-term
growth.

DISCUSSION

The findings of this study reveal that BEEd
students are generally prepared across all five
domains of teaching readiness, with a grand
mean of 3.87. The highest preparedness was in
Classroom Management Skills and Intrinsic

Motivation & Teaching Readiness (M=3.97),
reflecting strong confidence in maintaining
order, structured environments, and
enthusiasm for professional growth.
Instructional Delivery Skills (M=3.86) and
Instructional Materials & Technology
Competence (M=3.83) showed solid
preparedness, though challenges remain in
higher-order questioning and advanced
assessment strategies. The lowest mean was in
Academic Content Mastery (M=3.72), indicating
confidence in lesson planning and inclusive
education but weaker perceptions of theoretical
coursework without practical application.

Students’ strengths were evident in classroom
management, clear lesson delivery, and
sustained motivation through leadership and
reflection, aligning with best practices in
teacher education. Weaknesses appeared in
academic content mastery and advanced
assessment practice, where confidence in
applying theory independently and designing
higher-order assessments was limited. This
suggests that while students are prepared for
practical teaching, they need further support in
bridging theoretical foundations with classroom
realities.

Implications for Educational Practice. The
findings highlight important implications for
teacher education programs. Strong
preparedness in classroom management and
motivation should be reinforced through
simulation-based training and leadership
opportunities. Weaknesses in academic content
mastery and assessment design call for
curriculum adjustments that better integrate
theory with practice, including enhanced
practicum experiences, mentorship, and
workshops on higher-order questioning and
assessment. Institutions should also provide
structured opportunities for research and
seminars to foster reflection and professional
growth. Addressing these gaps ensures future
educators are not only motivated and confident
but also academically and pedagogically
equipped to meet diverse classroom demands.
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Conclusion. The study shows that third-year
BEEd students are generally well-prepared,
with weighted means ranging from 3.72 to 3.97.
Strengths were evident in lesson planning,
assessment literacy, and inclusive education
(M=3.9), reflecting confidence in structured
lesson design, while the lowest score in
theoretical coursework (M=3.3) highlighted the
need to better connect abstract frameworks
with classroom realities.

Instructional delivery was strong in motivation,
clarity, and engagement (M=3.9), though
moderate ratings in higher-order questioning
and abstract concept explanation (M=3.7)
revealed limited confidence in fostering deeper
inquiry. Classroom management recorded the
highest preparedness (M=3.97), with
competence in routines and order, but weaker
ratings in handling disruptions and conflict
resolution pointed to gaps in socio-emotional
management.

In instructional materials and technology,
preparedness was evident in material selection
and preparation (=3.9), yet lower scores in
technology operation and troubleshooting
(M=3.6-3.7) reflected challenges in digital
integration. Finally, intrinsic motivation and
teaching readiness emerged as the strongest
domain  (M=3.97), affirming professional
commitment and enthusiasm, though slightly
lower ratings (M=3.7-3.8) in confidence to face
real classroom demands suggested transitional
anxieties.

Overall, BEEd students are classroom-ready
and motivated, but strengthening theoretical
integration, higher-level questioning, conflict
management, and digital adaptability remains
essential to fully prepare them as
transformative educators.

Recommendations. Based on the results and
conclusions of the study, the following
recommendations are proposed to strengthen
pre-service teacher education and align
institutional practices with the Philippine
Professional Standards for Teachers (PPST).
The findings highlight the need for a holistic
approach that integrates academic content

mastery, effective instructional delivery,
classroom management competence,
assessment literacy, and continuous
professional growth. By situating these
recommendations within the PPST domains,
institutions can ensure that teacher preparation
programs are not only responsive to
contemporary educational challenges but also
anchored in evidence-based practices that
foster resilience, adaptability, and lifelong
learning among future educators.

Academic Content Mastery. Institutions should
expand practice-based learning through micro-
demonstrations, simulations, and field
immersion to bridge theory with classroom
realities. Curriculum alignment workshops and
subject-specific enrichment in English, Math,
and Science will further strengthen core
content mastery. These initiatives align with
PPST Domain 1 (Content Knowledge and
Pedagogy), which underscores subject matter
expertise as the foundation of effective
teaching.

Instructional Delivery Skills. Training programs
should emphasize inquiry-based strategies,
advanced questioning, and learner-centered
approaches. Workshops, peer teaching, and
collaborative lesson planning can strengthen
communication skills and confidence in
fostering critical and creative thinking.
Promoting inclusive and adaptive pedagogy
ensures equitable learning environments,
aligned with PPST Domain 3 (Diversity of
Learners).

Classroom Management. Institutions should
implement simulation-based training,
mentoring, and structured classroom exposure
to prepare pre-service teachers for managing
disruptions, discipline, and diverse behaviors.
Role-playing real scenarios builds decision-
making and resilience, while continuous
reflective practice reinforces long-term
classroom management competence, aligned
with PPST Domain 4 (Curriculum and Planning).

Assessment and Evaluation Skills. The
curriculum should integrate workshops on
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authentic assessment design, equipping pre-
service teachers to create fair, inclusive, and
meaningful tools that measure higher-order
thinking. Strengthening assessment literacy
ensures effective evaluation of learning
outcomes, aligned with PPST Domain 5
(Assessment and Reporting).

Professional Growth and  Development.
Institutions should establish mentorship
programs, promote reflective practice, and
provide access to seminars, trainings, and
advanced studies. Embedding continuous
professional development pathways fosters
adaptability to reforms and innovations, aligned
with PPST Domain 7 (Personal Growth and
Professional Development), which emphasizes
lifelong learning.
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