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Abstract 
 

This study examined the integration of the Whole Brain Learning Approach (WBLA) in the College of Teacher 
Education of President Ramon Magsaysay State University, Castillejos Campus , Zambales, Philippin es . 
Anchored on Herrmann's Whole Brain Theory, the study analyzed how instructional delivery and learning 
experiences reflect internal, external, procedural, and interactive learning dimensions. An explanatory 
sequential mixed - methods design was employed. Qu antitative data were gathered from 180 student -
respondents selected from a population of 344 using Slovin's formula and from all 16 faculty members through 
total enumeration. A researcher - made questionnaire was used to assess instructional delivery, teache r 
strategies, student learning experiences, and WBLA implementation factors. Open - ended responses were 
analyzed thematically to explain and extend the survey results. Findings showed that student engagement, 
instructional strategies, and the use of brain - based principles were generally rated Excellent by faculty. 
Teachers reported consistent use of WBLA strategies, particularly in procedural, interactive, and internal 
learning, while students reported strong learning experiences across all four dimensions. However, 
differentiated instruction, data - informed teaching, technology integration, environmental enrichment, and 
wellness - oriented planning were less evident. Qualitative findings identified lack of teacher training, resistance 
to change, time constraint s, limited resources, assessment misalignment, and classroom management 
concerns as major barriers. In response, the study proposed the WHOLISTIC Program, which emphasizes 
faculty development, lesson design support, institutional policy alignment, resource  provision, monitoring, and 
research. The study concludes that WBLA can strengthen teacher education when implemented systematically, 
supported institutionally, and aligned with evidence - based instructional design.  
 

Keywords: Whole Brain Learning Approach, brain - based learning, teacher education, internal learning, 
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INTRODUCTION 

 
Teacher education programs are expected to 
prepare future teachers who can design 
inclusive, engaging, and cognitively responsive 
learning experiences. In higher education, this 
expectation has become more urgent because 
students differ not only in prior k nowledge and 
academic readiness but also in motivation, 
learning preferences, social experiences, and 
access to learning resources. Contemporary 
learning science emphasizes that effective 
instruction should integrate cognition, emotion, 
social interaction,  feedback, and meaningful 
practice rather than rely only on lecture - based 

delivery (Darling - Hammond et al., 2020; Mayer, 
2024). For colleges of teacher education, these 
principles are especially important because 
pre - service teachers must learn not only 
subject matter but also instructional habits that 
they will later transfer t o their own classrooms.  
The Whole Brain Learning Approach (WBLA) 
offers a useful framework for organizing such 
instruction. Drawing from Herrmann's Whole 
Brain Theory, WBLA recognizes that learners 
benefit from varied opportunities for analytical, 
sequential, relational, and imag inative thinking 
(Herrmann, 1996). In this study, these 
orientations are operationalized through four 
learning dimensions: internal learning, which 
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emphasizes reflection, conceptual 
understanding, and metacognition; external 
learning, which emphasizes sensory, 
contextual, and environment - supported 
learning; procedural learning, which 
emphasizes structure, routines, accuracy, and 
mastery of processes; and interactive learning, 
which emphasizes dialogue, collaboration, and 
co- construction of knowledge. When these 
dimensions are intentionally balanced, WBLA 
can help teachers design learning experiences 
that go beyond content coverage and support 
critical,  creative, reflective, and socially 
responsible learning.  
 
Although brain - based and whole - brain 
approaches are increasingly discussed in 
education, their classroom - level application in 
Philippine teacher education remains 
underexplored. Many institutions continue to 
operate within assessment systems, classroom 
arr angements, and instructional routines that 
may limit flexible, multimodal, and learner -
centered instruction. Philippine teacher 
education is also guided by outcomes - based 
expectations and professional standards that 
require teachers to demonstrate competen ce in 
content knowledge, pedagogy, learning 
environments, assessment, and professional 
growth (Commission on Higher Education 
[CHED], 2017; Department of Education [DepEd], 
2017). These expectations make it timely to 
examine how WBLA is currently reflected  in 
instructional delivery and what support s  are 
needed for stronger implementation.  
 
President Ramon Magsaysay State University 
(PRMSU), Castillejos Campus, Zambales, 
Philippines provides a relevant context for this 
inquiry. By examining the current instructional 
practices of its College of Teacher Education, 
the study can identify existing strengths, gaps, 
and institutional conditions that affect the 
integration of WBLA. The findi ngs may help the 
college strengthen faculty development, 
curriculum alignment, learner engagement, and 
resource planning. More broadly, the study 
contributes to discussions on how 
neuroscience - informed and evidence - based 
pedagogy can be responsibly context ualized in 

Philippine higher education without reducing 
learning to simplistic neuromyths or one - size -
fits - all approaches.  
 
Objectives of the Study. This study aimed to 
explore the integration of the Whole Brain 
Learning Approach in the College of Teacher 
Education at PRMSU, Castillejos Campus.  
Specifically, it sought to:  
 
1. Describe the status of instructional delivery 

in terms of student engagement, 
instructional strategies, and the use of 
brain - based principles;  
 

2. Determine the teacher strategies used to 
integrate WBLA in terms of internal, 
external, procedural, and interactive 
learning;  
 

3. Assess students' learning experiences 
across the four WBLA dimensions;  
 

4. Identify the facilitating and hindering factors 
that affect WBLA implementation; and  
 

5. Propose an implementation plan that 
addresses the findings and supports 
sustainable WBLA integration in teacher 
education.  

 
METHODOLOGY 

 
Research Design. The study employed an 
explanatory sequential mixed - methods design. 
In this design, quantitative data are collected 
and analyzed first, followed by qualitative data 
that help explain, clarify, or deepen the 
quantitative findings (Creswell & Plano Clark, 
2017). The quantitative phase described the 
status of instructional delivery, WBLA 
strategies, and students' learning experiences 
using survey ratings. The qualitative phase 
examined open - ended responses on factors 
that facilitated or hindere d WBLA 
implementation. Integrating both phases 
allowed the study to move beyond numerical 
ratings and explain what the findings mean for 
actual instructional practice in the College of 
Teacher Education.  
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Locale and Participants. The study was 
conducted in the College of Teacher Education 
of President Ramon Magsaysay State 
University, Castillejos Campus , Zambales, 
Philippines . Participants were selected because 
they were directly involved in the teaching and 
learning environment being examined. The 
student population consisted of 344 students, 
from which 180 student - respondents were 
identified using Slovin's formula. Faculty 
participation used total enumeration because 
the number of faculty members was 
manageable; thus, all 16 faculty members were 
included. The study focused only on the 
Castillejos Campus; therefore, the findings 
should be interpreted as context - specific and 
sh ould not be generalized automatically to 
other campuses or teacher education 
institutions without further validation.  
 
Sampling Procedure. Purposive sampling was 
used to ensure that the participants had direct 
experience with the instructional practices 
under investigation. The 180 student -
respondents represented the learner 
perspective on WBLA - related classroom 
experiences, while the 16 facu lty members 
represented the instructional and 
implementation perspective. The combination of 
student and faculty data made it possible to 
compare reported teaching strategies with 
actual learning experiences.  
 
Research Instrument. The research instrument 
consisted of a researcher - made questionnaire 
based on the constructs of WBLA and 
Herrmann's Whole Brain Theory, divided into 
three sections measuring instructional delivery, 
teacher strategies and student learning 
experiences, and p erceived facilitators and 
barriers to WBLA implementation. Quantitative 
items employed a 4 - point Likert scale, while 
qualitative items allowed participants to 
elaborate on their observations. The instrument 
underwent content validation, where experts 
asses sed the clarity, relevance, and alignment 
of items with the four WBLA dimensions, and 
revisions were made to improve wording, 
remove ambiguity, and ensure alignment with 
study objectives.  

Data-Gathering Procedure. After securing 
permission from the appropriate university 
authorities, the researcher administered the 
questionnaire to the identified faculty and 
student respondents. Participants were 
informed of the purpose of the study, the 
voluntary nature of particip ation, and the 
confidentiality of their responses. Quantitative 
responses were gathered using the Likert -
scale items, while qualitative responses were 
obtained through open - ended prompts. 
Completed instruments were checked for 
com pleteness before encoding and analysis.  
 
Data Analysis.  Quantitative data were analyzed 
using frequency, percentage, rank, and 
weighted mean. The weighted means were 
interpreted using the scales indicated in the 
legends of the results tables. Qualitative 
responses were analyzed thematically 
following a systemat ic process of 
familiarization, coding, categorization, and 
theme development (Braun & Clarke, 2006). 
Significant statements were grouped into 
emergent themes such as training deficiency, 
resistance to change, time constraints, 
resource limitations, assessm ent 
misalignment, low motivation, conceptual 
uncertainty, and classroom management 
challenges. The qualitative themes were then 
used to explain and extend the quantitative 
findings.   
 
Ethical Considerations. The study observed 
ethical principles of voluntary participation, 
informed consent, confidentiality, and 
responsible data handling. No personally 
identifying information was reported  in the 
res ults . Responses were used only for research 
purposes  and were presented in aggregate 
form.  
 
RESULTS 

 
This section presents the findings on the 
current status of instructional delivery, teacher 
strategies for WBLA integration, students' 
learning experiences, and factors affecting 
implementation. The interpretation emphasizes 
what the results imply for WBLA  integration in 
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teacher education rather than merely restating 
the highest and lowest means.  
 
Status of Instructional Delivery in terms of 
Student Engagement, Instructional Strategies, 
and the Use of Brain-Based Principles 

 
Table 1 
Current Status of the Delivery of Instruction of the College 
of Teacher Education in Terms of Student Engagement  

 
Legend: 3.25 -  4.00 (Excellent); 2.50 -  3.24 (Good); 1.75 -  2.49 (Fair); 
1.00 -  1.74 (Poor)  

 
The results  in T able 1  indicate that student 
engagement is already a visible strength of 
instructional delivery. The Excellent overall 
weighted mean suggests that faculty commonly 
create opportunities for learner voice, 
questioning, real - life connection, and feedback. 
However, the comparatively lower rating for 
differentiated tasks shows that engagement is 
not yet equally responsive to varied readiness 
levels, interests, and learning needs. For WBLA 
implementation, this means that the college has 
a strong learner - centered founda tion but 
should strengthen differentiation so that 
internal, procedural, external, and interactive 
activities are accessible to diverse learners.  
 
 
 
 
 
 
 
 
 
 
 

Table 2  
Current Status of the Delivery of Instruction of the College 
of Teacher Education in Terms of Strategies Used by 
Teachers  

 
Legend: 3.25 -  4.00 (Excellent); 2.50 -  3.24 (Good); 1.75 -  2.49 (Fair); 
1.00 -  1.74 (Poor)  

 

In Table 2, Instructional planning appears to be 
anchored on clear outcomes, backward design, 
formative assessment, and metacognitive 
reflection. These practices are consistent with 
WBLA because they provide direction and 
feedback for learning. However, lower ratings 
for data - informed instruction, cross -
disciplinary integration, and active strategies 
such as simulations suggest that instruction 
may still rely more on planned delivery than on 
continuous adjustment to learner evidence. 
Strengthening the use of classroom data and 
active learning would help teachers make 
WBLA more responsive and experiential.  
 
Table 3  
Current Status of the Delivery of Instruction of the College 
of Teacher Education in Terms of Use of Principles on How 
the Brain Works  

 
Legend: 3.25 -  4.00 (Excellent); 2.50 -  3.24 (Good); 1.75 -  2.49 (Fair); 
1.00 -  1.74 (Poor)  
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In Table 3, f aculty ratings show that brain - based 
principles are integrated through growth 
mindset, emotional connection, movement 
breaks, reinforcement, and attention to 
cognitive load. These practices are important 
because learning is supported when students 
feel saf e, motivated, and cognitively prepared. 
The lower rating for sleep, nutrition, and well -
being factors indicates an opportunity to 
connect WBLA with holistic student support. In 
teacher education, this is significant because 
future teachers need to see well ness, 
motivation, and learning design as connected 
aspects of instructional planning.  
 
Teacher Strategies For WBLA Integration 

 
Table 4  
Teacher Strategies for the Integration of the Whole Brain 
Learning Approach in Terms of Internal Learning  

 
Legend: 3.25 -  4.00 (Always); 2.50 -  3.24 (Often); 1.75 -  2.49 
(Sometimes); 1.00 -  1.74 (Never)  

 
Internal learning was rated Always  (Table 4) , 
showing that teachers regularly promote 
conceptual understanding, reflection, prior -
knowledge activation, and transfer. This is a 
strong foundation for teacher education 
because pre - service teachers must learn how 
to connect theory with practice. The low er 
rating for self - assessment, however, suggests 
that students may need more structured 
opportunities to monitor their own progress and 
regulate learning independently.  
 
 
 

Table 5  
Teacher Strategies for the Integration of the Whole Brain 
Learning Approach in Terms of External Learning  

 
Legend: 3.25 -  4.00 (Always); 2.50 -  3.24 (Often); 1.75 -  2.49 
(Sometimes); 1.00 -  1.74 (Never)  

 
In Table 5, External learning was rated Often, 
making it the least developed teacher - reported 
WBLA dimension. Demonstrations, real - world 
resources, visual aids, and sensory classroom 
supports are present, but field - based 
experiences, environmental cues, flexible 
arran gements, and ambient supports are less 
consistent. This implies that WBLA 
implementation is affected by classroom space, 
available materials, and institutional resources. 
Strengthening external learning would help 
make lessons more concrete, experiential, and 
connected to real teaching contexts.  
 
Table 6  
Teacher Strategies for the Integration of the Whole Brain 
Learning Approach in Terms of Procedural Learning  

 
Legend: 3.25 -  4.00 (Always); 2.50 -  3.24 (Often); 1.75 -  2.49 
(Sometimes); 1.00 -  1.74 (Never)  
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Procedural learning obtained the highest 
teacher - reported overall mean  (Table 6) . This 
suggests that teachers emphasize rubrics, 
formative assessment, modeling, scaffolding, 
feedback, and mastery of learning processes. 
Such practices are valuable in teacher 
education because pre - service teachers need 
clear standards and repeated pract ice in lesson 
planning, classroom management, assessment, 
and teaching routines. The challenge is to keep 
procedural structure flexible enough to support 
creativity and learner agency rather than 
reduce WBLA to compliance with steps.  
 
Table 7  
Teacher Strategies for the Integration of the Whole Brain 
Learning Approach in Terms of Interactive Learning  

 
Legend: 3.25 -  4.00 (Always); 2.50 -  3.24 (Often); 1.75 -  2.49 
(Sometimes); 1.00 -  1.74 (Never)  

 
Interactive learning was also rated Always, as 
shown in Table 7, indicating that faculty 
frequently use discussions, inquiry - based 
tasks, cooperative learning, peer dialogue, and 
respectful classroom norms. These strategies 
support the relational and communicative 
dimensions of teacher preparation. The 
relatively lower rating for guided conversations 
suggests that direct instruction may still 
dominate some lessons. Increasing facilitative 
questioning and dialogue - based instruction 
would deepen student participation and 
reflective thinking.  
 
 
 
 
 

Students' Learning Experiences Across WBLA 
Dimensions 

 
Table 8  
Students' Learning Experiences in the College of Teacher 
Education in Terms of Internal Learning  

 
Legend: 3.25 -  4.00 (Always); 2.50 -  3.24 (Often); 1.75 -  2.49 
(Sometimes); 1.00 -  1.74 (Never)  

 
Students rated internal learning as Always, with 
strong emphasis on transferring knowledge to 
real - life contexts and having time to think 
before responding  (Table 8) . These findings 
suggest that students experience learning as 
meaningful and reflective rather than purely 
factual. The relatively lower rating for concept 
maps and graphic organizers indicates a need 
to diversify visual thinking tools that help 
students o rganize concepts, compare ideas, 
and synthesize learning.  
 
Table 9  
Students' Learning Experiences in the College of Teacher 
Education in Terms of External Learning  

 
Legend: 3.25 -  4.00 (Always); 2.50 -  3.24 (Often); 1.75 -  2.49 
(Sometimes); 1.00 -  1.74 (Never)  



___________________________________________________________________________________________ 
 

 

56  

Pedagogy Review | 2026, Vol. 8, No.1 | https://doi.org/10.62718/vmca.pr-ijetas.8.1.SC-0126-016 
 

In Table 9, s tudents also rated external learning 
as Always, although field trips, wall displays, 
and ambient learning supports were less 
frequent. The high ratings for visual aids, 
multimedia, and real - world resources show 
that students perceive their classes as 
suppo rted by concrete and contextual 
materials. This complements the teacher data 
but also confirms that resource - intensive 
external learning practices require stronger 
institutional support.  
 
Table 10 
Students' Learning Experiences in the College of Teacher 
Education in Terms of Procedural Learning  

 
Legend: 3.25 -  4.00 (Always); 2.50 -  3.24 (Often); 1.75 -  2.49 
(Sometimes); 1.00 -  1.74 (Never)  

 
Procedural learning received a high student 
rating, especially in the use of rubrics, 
checklists, explicit instructions, feedback, and 
structured activities  (Table 10) . This finding 
suggests that students generally understand 
expectations and receive guidance on how to 
complete learning tasks. In teacher education, 
such clarity is important because it models 
assessment transparency and process -
oriented teaching that stu dents can later apply 
in their own classrooms.  
 
 
 
 
 
 
 

Table 11 
Students' Learning Experiences in the College of Teacher 
Education in Terms of Interactive Learning  

 
Legend: 3.25 -  4.00 (Always); 2.50 -  3.24 (Often); 1.75 -  2.49 
(Sometimes); 1.00 -  1.74 (Never)  

 
Interactive learning was strongly experienced 
by students, particularly through respectful 
classroom norms, virtual collaboration tools, 
guided conversations, group projects, and 
inquiry - based learning  (Table 11). These results 
show that students experience the classroom 
as a space for communication and 
collaboration. The lower rating for role - playing 
and simulations, however, suggests that 
interactive learning can be further 
strengthened through performance - based , 
classroom - scenario, and practice - teaching 
activities.  
 
A comparison of teacher and student ratings 
shows that students generally reported 
stronger exposure to WBLA dimensions than 
teachers reported using them. For example, 
students rated internal learning at 3.51 
compared with the teachers' 3.34, external 
lear ning at 3.27 compared with 3.20, procedural 
learning at 3.54 compared with 3.41, and 
interactive learning at 3.54 compared with 3.36. 
This convergence suggests that WBLA - related 
strategies are visible to learners, while the 
slight difference may indicate t hat students 
experience these practices more positively than 
teachers assess their own implementation. It 
may also reflect the need for common rubrics 
or observation tools so that faculty and 
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students share a clearer understanding of what 
counts as systematic WBLA practice.  
 
Factors Affecting WBLA Implementation 

 
Table 12 
Factors Affecting the Implementation of the Whole Brain 
Learning Approach at President Ramon Magsaysay State 
University as Reported by Faculty and Students  

 

 
 
The qualitative findings in Table 12 show that 
WBLA implementation is shaped by interrelated 
instructional, institutional, and motivational 
factors. Lack of teacher training emerged as a 
central barrier because teachers cannot 
confidently apply a whole - brain approach 

without sufficient conceptual understanding 
and practical models. Resistance to change and 
continued reliance on traditional lecture - based 
delivery further limit experimentation. Time 
constraints, heavy workloads, limited 
resources, and rigid assessment pr actices 
make it difficult  for faculty to design 
differentiated, multimodal, and performance -
based learning experiences. These barriers 
show that WBLA cannot be sustained by 
individual teacher effort alone; it requires 
coordinated faculty development, curriculum 
support, resource a llocation, and institutional 
monitoring.  
 
Proposed Implementation Plan 

 
Table 13 
Proposed Implementation Plan for the Whole Brain 
Learning Approach Titled "WHOLISTIC" in the College of 
Teacher Education, PRMSU  

 

 
 
As sho wn in Table 13, t he proposed WHOLISTIC 
Program responds directly to the barriers 
identified in the qualitative findings. Workshops 
address training deficiency; hands - on learning 
integration responds to the need for practical 
application; organizational support and 
monitori ng address sustainability; learning 
materials and infrastructure enhancement 
respond to resource limitations; student -
centered strategies address diverse learner 
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needs; time management support responds to 
workload concerns; and continuous research 
addresses the need for local evidence. To be 
more actionable, the program should be 
implemented in phases, beginning with faculty 
readiness and lesson design support, fol lowed 
by resource development, classroom 
application, monitoring, and research 
dissemination.  
 
DISCUSSION 

 
The findings show that the College of Teacher 
Education already practices several elements 
associated with WBLA, although these appear 
to be more implicit than systematically 
institutionalized. The high ratings in 
engagement, instructional strategies, brai n-
based principles, procedural learning, and 
interactive learning indicate that teachers 
already use strategies that support learner 
autonomy, reflection, feedback, collaboration, 
and real - life application. From the perspective 
of Herrmann’s Whole Brain Th eory, the results 
suggest uneven but promising development 
across the four learning dimensions. Internal 
learning is supported through reflection, 
essential questions, conceptual understanding, 
and knowledge transfer, while external learning 
remains the le ast developed dimension 
because it requires concrete materials, sensory 
supports, flexible spaces, technology, and real -
world resources. Procedural learning emerged 
as a major strength through rubrics, checklists, 
modeling, scaffolding, formative assessmen t, 
and feedback, which supports the view that 
clear expectations and guided feedback 
improve learning (Hattie & Timperley, 2007) and 
help manage task complexity (Sweller et al., 
2019). Interactive learning also appears strong, 
as teachers and students repo rted the use of 
discussions, cooperative learning, peer 
teaching, virtual collaboration tools, and 
respectful classroom norms, consistent with 
active learning literature (Freeman et al., 2014; 
Prince, 2004). However, weaker areas such as 
differentiation, d ata- driven instruction, 
technology integration, environmental 
enrichment, wellness planning, resource -
intensive activities, role - playing, and 

simulations show that WBLA integration must 
become more deliberate, balanced, and 
institutionally supported.  
 
The student data strengthens the interpretation 
because learners consistently affirmed the 
presence of WBLA - related strategies and rated 
all four learning dimensions as Always, with 
ratings slightly higher than those of teachers. 
This suggests that student s experience the 
classroom environment as engaging, 
structured, and interactive. However, the 
findings should be interpreted within the 
methodological limitations of the study. Since 
the data relied mainly on self - report responses 
from teachers and student s, the results may 
reflect perceptions rather than direct evidence 
of actual classroom practices or measurable 
learning outcomes. The sample size, 
institutional context, and specific scope of the 
study also limit the generalizability of the 
findings to oth er teacher education institutions. 
Future studies may strengthen the evidence by 
including classroom observations, student 
performance data, lesson artifact analysis, 
interviews, and longitudinal tracking to 
determine whether WBLA implementation 
produces s ustained improvement in teacher 
education competencies over time. These 
limitations do not weaken the value of the 
findings, but they clarify the boundaries within 
which the results should be understood.  
 
The qualitative barriers provide the most direct 
guidance for program improvement. Lack of 
training, resistance to change, time constraints, 
resource limitations, curriculum - assessment 
misalignment, low motivation, and classroom 
management difficulties sho w that WBLA is an 
institutional change process rather than a 
simple teaching technique. Faculty development 
must therefore include conceptual grounding, 
practical design support, sample lesson plans, 
assessment rubrics, coaching, peer 
observation, and suff icient time to redesign 
instruction. Administrators also need to align 
curriculum, resources, monitoring systems, and 
professional development so that teachers are 
not expected to implement WBLA without 
structural support. Brain - based education 
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should remain evidence  informed and avoid 
oversimplified claims about left - brain and 
right - brain dominance; Herrmann’s model is 
useful when applied as a pedagogical planning 
framework rather than as a fixed neurological 
classification of learners. This study contributes 
to teach er education research by providing 
localized evidence on how WBLA - related 
practices are experienced by both teachers and 
students, while also identifying the institutional 
conditions needed for successful 
implementation. Its policy s ignificance lies in 
showing that teacher education programs 
should embed WBLA principles into curriculum 
planning, faculty development, instructional 
supervision, resource allocation, and quality 
assurance systems. Overall, the findings 
support the propose d WHOLISTIC Program as a 
coherent institutional response that can 
strengthen teacher education outcomes at 
PRMSU when implemented with training, 
resources, monitoring, and continuous action 
research.  
 
Conclusions. The College of Teacher Education 
demonstrates strong instructional delivery, 
evident in its emphasis on student engagement, 
lesson planning, assessment, emotional 
support, and brain ‑based teaching. Within this 
environment, Whole Brain Learning Approach 
(WBLA) is already embedded in practice, 
particularly through procedural and interactive 
strategies that foster active participation. 
Students themselves view WBLA positively, 
recognizin g its presence in real ‑life tasks, clear 
instructional guidance, respectful 
teacher ‑student interactions, and collaborative 
group learning. These experiences highlight the 
potential of WBLA to enrich classroom 
dynamics and make learning more meaningful 
and responsive to diverse student needs.  

 
Despite these strengths, challenges remain in 
fully realizing WBLA’s promise. Teachers face 
constraints such as limited training, inadequate 
resources, heavy workloads, resistance to 
change, weak alignment with assessment, low 
motivation, and classroom man agement 
difficulties. Addressing these issues requires 

systemic support, and the WHOLISTIC Program 
emerges as a suitable response.  
 
Recommendations. In light of the findings, the 
following recommendations are proposed to 
enhance the integration of the Whole Brain 
Learning Approach (WBLA) and strengthen the 
WHOLISTIC Program within teacher education 
practice.  
 

1. Provide faculty orientation and capacity -
building activities on the WHOLISTIC 
Program and WBLA. Institutions may begin 
implementation through faculty orientation 
sessions and lesson design workshops that 
introduce the principles, instructional 
applications , and classroom relevance of 
WBLA.  

 
2. Strengthen faculty professional development 

on learner - centered and brain - based 
teaching practices. Regular training may be 
conducted on differentiated instruction, 
data - driven teaching, multimedia - assisted 
learning, formative assessment, 
performance - based  assessment, and 
facilitation of interactive learning 
experiences.  

 
3. Align curriculum and assessment practices 

with WBLA principles. Curriculum planners 
and academic leaders may integrate 
authentic tasks, simulations, reflective 
outputs, collaborative projects, teaching 
demonstrations, and formative feedback 
mechanisms to e nsure coherence between 
instruction, assessment, and expected 
learning outcomes.  

 
4. Institutionalize a monitoring and evaluation 

mechanism for WBLA implementation. 
Schools may establish a systematic 
evaluation process that includes classroom 
observations, faculty self - assessment, 
student feedback, and evidence of learner 
performance to as sess the effectiveness and 
sustainability of WBLA - based practices.  

 
5. Promote faculty - led action research and 

cross - campus studies on WBLA. Higher 
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education institutions may encourage 
scholarly inquiry on the long - term effects of 
WBLA on pre - service teachers’ 
competencies, engagement, academic 
performance, and readiness for professional 
practice. Such research may contribute to 
evidence - based curricu lum improvement 
and broader institutional adoption of the 
WHOLISTIC Program.  
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