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Abstract 
 

The study gazes at how the academic success of college student-athletes in Region III, Philippines, is 
affected by their overall preparedness, specifically on their physical, mental, emotional, and social 
preparedness. Using a descriptive-correlational approach, a researcher-made questionnaire was 
utilized to ask 200 student-athletes about their preparation in the above stated areas and their 
academic achievement via their General Weighted Average (GWA). The results show that most 
student-athletes are physically and mentally ready, which is linked to a good academic standing 
(moderately correlated, p < 0.01). Conversely, emotional preparedness exhibits a slight negative 
correlation, whereas social preparedness does not significantly impact academic success. The 
findings illustrate the importance of tailoring training programs to address physical and mental 
health support systems to meet the diverse needs of student-athletes. To improve general health and 
academic achievement, the recommendations include putting in place specific priority programs that 
promote physical and mental growth such as doing frequent health checks, effective recovery 
program, injury prevention training, coping mechanism enhancement and creating a friendly campus 
atmosphere. This study elucidates the intricate relationship between holistic preparation and 
academic outcomes. It is also a starting point for targeted interventions that may help student-
athletes do better in school and in sports. 
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INTRODUCTION 

 
According to Rutledge (2023), athletes often 
face the challenge of balancing their academic 
responsibilities with the demands of their 
sports training and competitions. The interplay 
between mental and physical preparedness is 
critical in determining their success in both 
domains. This is supported further by Hart, K. et 
al., (2025) that high physical and mental 
demands of sports can lead to exhaustion, 
reduced study time, and cognitive fatigue, which 
in turn may negatively impact academic 
performance. Furthermore, several studies 
have highlighted the difficulties student-
athletes encounter in managing academic and 
athletic commitments, particularly during high-
stakes competitive events such as 
championships (Moleski et al., 2023).  

On the other hand, holistic preparedness, which 
encompasses physical, mental, emotional, and 
social preparedness, has been increasingly 
recognized as an essential factor in both 
athletic and academic success. According to 
Bicalho et al. (2020), self-determination and 
motivation play a vital role in shaping student-
athletes' ability to navigate the pressures of 
academic and sports commitments. Similarly, 
research by Santos et al. (2020) found that 
student-athletes with strong coping 
mechanisms and emotional resilience tend to 
perform better in both fields. However, while 
physical and mental preparedness have been 
widely studied, according to Pham (2024) less 
attention has been given to the role of emotional 
and social preparedness in shaping academic 
outcomes among student-athletes. Hence, this 
study investigated how being fully prepared 
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physically, mentally, emotionally, and socially 
affects the academic success of tertiary 
student-athletes in state universities and 
colleges in Region III. 
Given the deficiency of programs aimed at 
enhancing student-athletes' academic 
achievement, it is essential to investigate the 
relationship between student-athletes' overall 
preparedness and their academic performance 
in college sports training. The relationship 
between these characteristics may facilitate the 
formulation of effective strategies and 
interventions designed to improve the academic 
performance and proficiency of student-
athletes. The study aimed to look at how overall 
preparedness affects the academic success of 
student-athletes and to propose a program that 
could help improve their academic performance 
at state colleges and universities (SUCs) in 
Region III. According to Subekti and Ana (2019) 
Central Luzon serves as a pivotal area in the 
Philippines, housing various State Universities 
and Colleges (SUCs) that cater to a diverse 
student population, making it an ideal setting to 
examine the impact of comprehensive 
preparedness among student-athletes. Its 
strategic location and socio-economic diversity 
provide a relevant context for exploring how 
targeted interventions can enhance student-
athletes' academic outcomes. 
 
 This study addressed the research 
challenge related to the crucial impact of 
holistic preparedness on athletes' academic 
achievement. In the study of Sirin et al., (2023), 
evidence indicates that comprehensive 
preparedness correlates with enhanced 
academic achievement, improved decision-
making, and superior motor learning. However, 
there is a paucity of research specifically 
investigating the correlation between holistic 
preparedness and the academic achievement of 
student-athletes, given the unique challenges 
they encounter. The research conducted by 
Arcangel (2023) substantiates the idea that the 
majority of studies on sports have concentrated 
on demographic factors, physiological 
requirements, and variations in food and 
physical activity over people' lives. By 
examining the correlation between holistic 
preparedness skills and the academic 

performance of student-athletes, sports 
programs and educational institutions can 
strategically develop initiatives to enhance 
academic outcomes and effectively tackle 
encountered challenges. Moreover, a 
comprehensive study of this may lead to the 
formulation of improved sports training 
programs and coaching tactics designed to 
increase the academic performance of student-
athletes. Hence the study aims to answer the 
following questions:  
 
1. What is the level of holistic preparedness of 

the student-athletes in terms of physical, 
mental, social, and emotional aspects?  
 

2. What is the level of academic performance of 
student-athletes in terms of their General 
Weighted Average (GWA)? 
 

3. Is there a significant relationship between 
the holistic preparedness and the academic 
performance of the student-athletes? 

 
LITERATURES 

 
Student-athletes’ Academic Performance. One 
of the critical factors influencing the academic 
performance of student-athletes is their self-
efficacy. Research indicates that higher self-
efficacy is associated with better academic 
outcomes. Student-athletes who feel skilled in 
both their sport and their academic pursuits are 
more likely to excel in both domains (Şirin et al., 
2023). Additionally, the interplay between 
athletic and academic identities plays a 
significant role; when student-athletes adopt a 
robust scholar-baller identity, they often 
experience enhanced academic motivation and 
performance (Fuller et al., 2016). Fuller et al., 
(2016) also suggested that dual identity fosters 
a culture of success that encourages 
engagement and collaboration between athletic 
and non-athletic peers, which can further 
improve academic outcomes. Therefore, 
fostering a supportive environment that 
promotes academic success alongside athletic 
excellence is vital. Moreover, the effectiveness 
of academic support services within athletics 
departments significantly impacts student-
athletes' satisfaction and their academic 



 

 

182 Social Science Lens: A World Journal of Human Dynamics and Social Relations  

 

persistence. Adequate academic advising 
tailored to the unique challenges faced by 
student-athletes is essential in addressing 
their specific needs (Hazzaa et al., 2018). 
Programs that recognize the factors 
contributing to student-athletes' academic 
success—such as advising, tutoring, and career 
counseling—can positively influence their 
academic performance and persistence 
towards degree completion (Hazzaa et al., 
2018). Furthermore, Hazzaa et al., (2018) 
suggested that understanding the psychological 
aspects related to academic services can help 
address issues such as dissatisfaction and 
disengagement among student-athletes. 
 

On the other hand, student-athletes often face 
a unique dilemma due to the extensive time 
demands of their athletic commitments, which 
can hinder their ability to excel academically. 
Participation in varsity sports can consume 
substantial time, leading to challenges in 
maintaining academic standards (Ali, 2022). 
This conflict emphasizes the importance of 
structured scheduling and support from 
coaches and academic advisors to ensure that 
student-athletes effectively manage their time 
(Ali, 2022). The pressure to perform in both 
arenas may lead to stress and anxiety, which 
can detract from academic performance if not 
adequately managed (Hamlin et al., 2019). 
Additionally, motivation plays a crucial role in 
determining academic success among student-
athletes. Evidence suggests that student-
athletes with high motivation levels, whether 
intrinsic or extrinsic, are more likely to achieve 
better academic results. Haneta et al., 2023). 
Similarly, the perceived locus of control—the 
extent to which students feel they have control 
over their academic outcomes—has been linked 
to stress levels and academic performance; 
those with a higher internal locus of control 
tend to exhibit lower stress levels and higher 
academic achievement (Holden et al., 2019). 
Thus, fostering an environment that nurtures 
motivation and self-efficacy can support 
student-athletes in overcoming academic 
challenges (Şirin et al., 2023; Haneta et al., 
2023). Furthermore, the significance of social 
support cannot be overstated in this context. 
Student-athletes who receive adequate support 

from their peers, coaches, and academic staff 
are more likely to thrive both academically and 
athletically (Clopton, 2010). Social capital, which 
encompasses the networks and relationships 
among individuals, plays a pivotal role in 
student-athletes’ overall success (Clopton, 
2010). Encouraging teamwork and collaboration 
among athletes and between athletes and non-
athletes can enhance both academic 
performance and social integration within the 
university environment (Fuller et al., 2016; 
Clopton, 2010). 
 
Holistic Preparedness of Student-Athletes. 

Physical preparedness is the foundation of 
athletic performance, which includes not only 
the development of strength and stamina but 
also the capability to recover from physical 
exertion. High physical self-concept 
significantly correlates with school adjustment 
among student-athletes, suggesting that those 
who perceive themselves positively regarding 
their physical capabilities adapt better to 
academic and social environments (Kim et al., 
2020). Additionally, research indicates a 
bidirectional relationship between training 
intensity, injury rates, and psychological factors 
such as motivation and mood (Horgan et al., 
2020). Therefore, tailored training programs 
that emphasize an optimal balance of physical 
exertion and recovery are essential for 
sustaining athletes' physical health and 
performance levels (Berestetska & Sachs, 
2018). 
 
Mental preparedness involves psychological 
resilience, anxiety management, and self-
confidence. Research highlights that perceived 
preparedness plays a significant role in 
reducing anxiety and enhancing self-confidence 
among student-athletes (Aliberti et al., 2024). 
The development of psychological skills, such 
as coping strategies and mental routines, is 
vital as they directly influence emotional states 
and competitive performance (Vecenāne & 
Vazne, 2022). A strong athletic identity is 
associated with better mental health outcomes; 
thus, fostering this identity can enhance 
emotional stability during competitive 
pressures (Hagiwara et al., 2021). In particular, 
during the COVID-19 pandemic, maintaining 
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social connections with teammates 
significantly contributed to the mental health 
and emotional well-being of student-athletes, 
highlighting the interplay between sport 
participation and psychological health 
(Graupensperger et al., 2020). 
 
Social dynamics play a crucial role in the overall 
preparedness of student-athletes. The time 
commitment required for training often limits 
their engagement in various social interactions, 
which can lead to feelings of isolation (Awuah 
et al., 2022). However, strong relationships with 
teammates can foster a sense of belonging and 
improve psychological well-being. Evidence 
shows that student-athletes who maintain 
robust social ties report higher enjoyment and 
performance levels, indicating the importance 
of social support networks in enhancing their 
athletic experience (Graupensperger et al., 
2020; Awuah et al., 2022). Programs aimed at 
strengthening these social connections are 
essential, particularly during challenging times, 
to mitigate feelings of isolation and foster 
collaboration and cohesion among athletes. 
 
Emotional preparedness relates to the athlete's 
ability to manage emotions effectively, 
particularly in high-pressure situations. 
Student-athletes experience unique stressors, 
including academic responsibilities, physical 
injuries, and the demands of competition (Juara 
& Jurado, 2023). The role of mental health 
resources is pivotal in addressing these 
challenges; institutions are increasingly 
tailoring services to cater specifically to the 
needs of student-athletes to ensure their 
emotional stability and mental health (Eberman 
et al., 2023; Sudano & Miles, 2016). Effective 
mental health care can include 
interprofessional collaboration, which involves 
integrating various healthcare professionals to 
provide holistic support for managing both 
routine and emergent mental health concerns 
among athletes (Eberman et al., 2023). 
Additionally, advancing preventative strategies, 
such as suicide prevention training and raising 
awareness among coaching staff and other 
personnel, is crucial in addressing the mental 
health crisis among student-athletes (Plos et 
al., 2021).  

METHODS 

 
Research Design. This study used a descriptive-
correlational design. This design described the 
holistic preparedness of tertiary student-
athletes in terms of physical, mental, emotional, 
and social state. This design also examined the 
relationship between tertiary student-athletes' 
holistic preparedness and academic 
performance.  
 
Population and Sampling. The sample of 200 
student-athletes represents a full enumeration. 
The samples were the student-athletes 
enrolled during school year 2023-2024 in 
selected SUCs in Region III. SUCs in the region 
train student-athletes and thus provide the 
setting of the study. This includes Pampanga, 
Zambales, Bulacan, Bataan, Aurora, Nueva 
Ecija, and Tarlac. 
 
Instrumentation. A researcher-made survey 
questionnaire was utilized to assess student-
athlete holistic preparedness.  
 
Table 1 
Likert Scale to Measure the Physical and Mental Aspects 

 
 
Table 2 
Likert Scale to Measure the Social and Emotional Aspects 

 
 
Table 1 presents the Likert scale to measure the 
holistic preparedness of the student-athletes in 
terms of physical and mental aspects while 
Table 2 reflects the Likert scale in measuring 
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the social and emotional aspects. The 
researcher also determined student-athletes' 
academic performance through their General 
Weighted Average (GWA). The researcher 
invited three physical education and sports 
specialists to validate the questionnaire. The 
researcher complied to all the experts’ views 
and ideas for its improvement. Additionally, an 
English expert evaluated the questionnaire 
sentence form. Finally, non-official respondents 
piloted the questionnaire, and a Cronbach alpha 
test assessed its reliability, yielding a favorable 
result of 0.85 on the scale. 
 
Data Source. The General Weighted Average 
(GWA) of the student-athletes were gathered 
through the official copy of their Report of 
Grades issued by the SUC’s Admission and 
Registration Office. 
 
Data Gathering Procedure. The researcher sent 
the school heads a letter approving the project. 
With the help of the sports directors, the 
researcher distributed a floating Google Forms 
questionnaire to responders after permission. 
The researcher addressed ethical protocol, 
including informed permission and online study 
participation with respondents when floating 
surveys. The researcher notified the 
respondents that all data was for study 
purposes only. The researcher also provided 
adequate time and a consistent environment for 
respondents to complete the surveys. After 
counting and recording data, the researcher 
performed statistical analysis. Additionally, the 
researcher safeguarded all surveys and, after 
processing the treated data, completed the 
remaining sections of the study. 
 
Data Analysis. Product Moment Pearson 
Correlation is used to measure the relationship 
between student-athletes' holistic 
preparedness (physical, mental, emotional, and 
social) to their academic performance (GWA) 
while weighted mean was used to describe the 
holistic preparedness of student-athletes.  
 
 
 
 
 

RESULTS 

 
Level of holistic preparedness of the student-
athletes in terms of physical, mental, social, and 

emotional aspects. Table 3 presents the level of 
preparedness of student-athletes concerning 
their physical state, highlighting a range of 
physical issues along with their frequency of 
occurrence.  
 
Table 3 
Mean Distribution of Preparedness in terms of Physical 
State 

 
 
The weighted mean (WM) scores indicate that 
while most issues, such as experiencing body 
pain (WM of 2.64), difficulty with 
exhaustion/burnout (2.23), and body 
tension/stiffness (2.22), are categorized as 
"occasional" or "rare," they still pose potential 
challenges to athletic performance. The overall 
WM score of 2.01 suggests that student-athletes 
are "prepared," indicating a need for monitoring 
rather than immediate concern. Conditions like 
headaches/nausea (WM of 2.01), dizziness (1.87), 
and minor injuries (1.89) also warrant attention, 
as they can significantly impact performance 
and overall well-being. As a result, it is 
essential for coaching staff to prioritize injury 
prevention, implement effective recovery 
programs, and enhance health awareness 
among athletes to address these physical 
challenges proactively.  
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Continuous assessment of these physical 
conditions will facilitate early intervention, 
ultimately supporting improved athletic 
performance and health outcomes. Overall, 
student-athletes demonstrate a generally 
satisfactory level of physical preparedness, but 
potential issues like body pain, exhaustion, and 
tension warrant ongoing monitoring and 
support.  
 
Table 4 outlines the level of preparedness of 
student-athletes regarding their mental state, 
highlighting various psychological challenges 
they may face and their corresponding 
frequency of occurrence. The weighted mean 
(WM) scores indicate that most mental health 
issues ranging from the presence of negative 
feelings about themselves (WM of 1.97) to 
experiences of moodiness (1.87) and anxiety 
(1.92) are categorized as "rare."  
 
Table 4 
Mean Distribution of Preparedness in terms of Mental 
State 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The overall WM of 1.90 suggests that student-
athletes are generally "prepared," indicating a 
low but noticeable presence of mental health 
challenges. Specific issues, such as 
experiencing depression or lack of interest (WM 
of 1.72) and being overly worried (2.11), while 

infrequent, are significant and underline the 
importance of supportive measures. Moreover, 
we note challenges like difficulty concentrating 
(1.95) and sleep disturbances (1.92) as rare 
occurrences. These findings point to the need 
for effective strategies focused on mental well-
being, including access to mental health 
resources and coping mechanisms. By 
fostering an environment that addresses these 
psychological challenges, institutions can 
enhance the overall mental resilience and 
performance of their student-athletes. As a 
result, student-athletes generally experience 
low levels of mental health challenges but 
implementing targeted mental health support 
and coping strategies is essential to further 
enhance their psychological resilience and 
overall well-being. 
 
Table 5 highlights the emotional preparedness 
of student-athletes with an overall weighted 
mean (WM) score of 2.60, indicating they are 
moderately prepared. Specific areas examined 
show different levels of readiness, such as 
"Coping with financial problems" (2.53), which 
shows some good strategies, while "Coping 
with family problems" has the lowest score at 
2.34, indicating a worrying lack of ability to 
handle family issues, which are important for 
emotional stability.  
 
Table 5 
Mean Distribution of Preparedness in terms of Emotional 
State 

 
 
To enhance their emotional resilience, 
institutions should develop comprehensive 
support systems that include counseling, peer 
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mentoring, and workshops focused on effective 
coping strategies, particularly in family issues, 
which are vital for improving both athletic and 
academic performance and ensuring overall 
well-being. With this, Student-athletes are 
moderately prepared emotionally, but targeted 
interventions focusing on family problem coping 
strategies are necessary to further strengthen 
their emotional resilience and overall well-
being. 
 
Table 6 outlines the level of preparedness of 
athletes in terms of their social state, achieving 
an overall weighted mean (WM) score of 3.14, 
which categorizes them as moderately 
prepared. This assessment reveals several 
significant insights into their social dynamics.  
 
Table 6 
Mean Distribution of Preparedness in terms of Social State 

 
 
Notably, the "presence of positive feelings of 
oneself" and "interest in maintaining a healthy 
lifestyle" both received high scores of 3.33, 
indicating strong self-regard and a commitment 
to well-being. Additionally, the "level of 
confidence in ability to endure adversity" (3.21) 
suggests that athletes generally feel equipped 
to face challenges, while the "level of 
compassion for and acceptance of others" (3.26) 

reflects healthy interpersonal relationships. 
However, in the area of "Openness to guidance 
by inner voice/feelings" (2.59), they indicate 
room for improvement in their recreational 
engagement and internal emotional awareness. 
Overall, the data indicates that athletes are 
moderately prepared socially, with strong self-
regard and interpersonal skills, but there is a 
need to improve their openness to internal 
guidance and emotional awareness to support 
their overall well-being and athletic success. 
 
Level of academic performance of student-
athletes in terms of their General Weighted 

Average (GWA). The grade distribution among 
student athletes, as shown in Table 7, reveals 
that some student-athletes are doing 
adequately, with roughly 48% getting marks in 
the good range (2.01-2.50) and an additional 
28.5% achieving Very Good (1.51-2.00). The Fair 
category, which includes grades ranging from 
2.51 to 3.00, accounts for around 12.5% of student 
athletes, showing a reasonable level of 
performance among individuals who are 
nearing but have not yet reached higher 
accomplishment levels.  
 
Table 7 
Academic Performance of Student-Athletes based on their 
General Weighted Average (GWA) 

 
*Standard Grading System was derived from the SUCs 
Operational/Policy Manual 

 
A small percentage of students achieved the 
highest categories of Excellent (3%) and 
Superior (9%), indicating that this group has 
limited top-tier success potential. Moreover, it 
also shows that none of the student-athletes 
have conditional failure. This distribution 
demonstrates a generally favorable 
performance trend, but it also identifies 
possible areas for improvement, such as 
introducing targeted academic assistance or 
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time management measures to help student 
athletes better balance their athletic and 
academic responsibilities. Overall, the data 
indicates that while most student athletes are 
performing satisfactorily, there is significant 
room for improvement to help more of them 
achieve higher levels of accomplishment. 
 
Relationship between the holistic preparedness 
and the academic performance of the student-

athletes. Table 8 presents the relationship 
between the holistic preparedness of student-
athletes and their academic performance, 
revealing several key correlations. There is a 
positive correlation (+0.378) between physical 
state and academic performance, indicating a 
moderate relationship, with a statistically 
significant probability value.  
 
Table 8 
Pearson r Test Between Holistic Preparedness and 
Academic Performance 

 
*Legend: significant at 1% level (**); significant at 5% level (*); not 
significant (ns) 

 
Similarly, mental state shows a positive 
correlation (+0.340), also reflecting a moderate 
relationship and significant results at the same 
level. On the other hand, emotional state shows 
a negative correlation (-0.227), which means 
there is a weak relationship, but it is still 
statistically significant with a probability value 
of .004. Lastly, the correlation between social 
state and academic performance (+0.093) is 
characterized as trivial and not statistically 
significant (0.242), indicating that social aspects 
have no impact on academic performance. 
Overall, the findings demonstrate that physical 
and mental preparedness are positively 
associated with academic performance among 
student-athletes, whereas emotional and social 
states have minimal or no significant impact. 

DISCUSSION 

 
The purpose of this study was to investigate the 
relationship between tertiary student-athletes' 
holistic preparedness, which included physical, 
mental, emotional, and social dimensions, and 
academic performance. Understanding how 
holistic preparedness helps student-athletes 
perform well in both sports and school, the 
results offer insightful information about how 
these factors work together in Region III's state 
universities and colleges. 
 
In connection with the first objective, examining 
the degree of holistic preparedness among 
student-athletes found that athletes are 
generally moderately prepared in all areas. In 
particular, physical and mental states showed 
considerably greater levels of preparation, with 
mean scores suggesting that athletes typically 
had acceptable physical health and mental 
resilience. In contrast, emotional preparation 
was modest, but it indicated areas such as 
family difficulty coping that need specific 
treatment. Social preparation was also 
moderate, with high self-esteem and 
interpersonal abilities but areas for growth in 
internal emotional awareness and receptivity to 
advice. The findings are consistent with the 
study of Zakharova & Miasnikova, (2017), and 
Antshel et al., (2016), highlighting the 
importance of physical and mental 
preparedness for athletic and academic 
performance. The intermediate levels across 
areas indicate that, although student-athletes 
are typically prepared, continued interventions 
are required to maximize their overall 
development. 
 

Regarding the second objective, the research 
discovered that student-athletes' academic 
performance, as evaluated by their General 
Weighted Average (GWA), was mostly 
acceptable, with approximately three-quarters 
of the sample receiving excellent to very high 
marks. The distribution shows that most 
athletes can efficiently handle their academic 
duties, but a considerable fraction still falls into 
the fair group, meaning they require extra 
academic assistance programs suited to their 
specific schedules and commitments. 
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The last objective looked at the relationship 
between overall readiness and academic 
success. The results indicated that physical and 
mental readiness had modest, favorable, and 
statistically significant correlations with 
academic success (r = +0.378 and +0.340). 
These results confirm previous research (Sirin 
et al., 2023; Fuller et al., 2016), which 
emphasizes the role of physical health and 
psychological resilience in promoting academic 
performance. In contrast, emotional 
preparation had a small but statistically 
significant negative correlation with academic 
achievement (r = -0.227). This surprising 
negative link may imply that increased 
emotional awareness or dealing with emotional 
stress might, in certain situations, impair 
academic attention, presumably owing to 
emotional excess or maladaptive coping 
strategies. Further research on the nature of 
emotional experiences and their influence on 
academic engagement is necessary. 
 
Interestingly, social preparation had a modest 
and non-significant connection with academic 
success (r = +0.093, p > 0.05). This may suggest 
that, although social skills and support are 
important for general well-being and physical 
performance, they have little direct impact on 
academic achievements. Or, it may mean social 
factors indirectly affect other variables, like 
mental health or motivation, which this study 
didn't examine. On the other hand, the non-
significant results on social preparation may 
potentially be impacted by constraints such as 
the questionnaire's self-report nature, possible 
social desirability bias, or the sample's 
homogeneity in social skill levels. Furthermore, 
the cross-sectional approach limits the ability 
to draw causal conclusions; longitudinal 
research could offer a more profound 
understanding of how these characteristics 
evolve and influence academic achievement 
over time. Moreover, the study's limitations 
include dependence on self-reported data, 
which may be biased, and a focus on a particular 
geographic and institutional environment, 
which may restrict generalizability. Other 
elements that have not been explored, such as 
coaching quality, academic support services, or 

personal motivation, may have a major 
influence on academic achievement. 
 
To have a better grasp of this topic, future 
research might look into longitudinal designs to 
analyze causal linkages and establish 
intervention programs that target emotional 
and social readiness. Other mediating 
elements, such as motivation, resilience, and 
institutional support, might be investigated 
further to offer a more complete picture of the 
drivers of academic achievement among 
student-athletes. Furthermore, broadening the 
scope to encompass varied areas and kinds of 
institutions may improve the relevance of 
results and guide policy formulation for holistic 
athlete development. 
 
In conclusion, this research emphasizes the 
significance of physical and mental readiness in 
promoting academic accomplishment among 
student-athletes. While social and emotional 
elements are important for general well-being, 
their direct influence on academic achievement 
is limited or convoluted, requiring greater 
investigation. Creating focused programs that 
improve physical and mental resilience, as well 
as supporting emotional and social 
interventions, may help student-athletes 
achieve greater academic and athletic success. 
 
REFERENCES 

 
Ali, A. (2022). Male field hockey players' 

academic performance: how diet, 
financial support, and management play 
a role. Annals of Human and Social 
Sciences, 3(II). 
https://doi.org/10.35484/ahss.2022(3-
ii)76 

 
Aliberti, S., Raiola, G., D’Elia, F., & Cherubini, D. 

(2024). The influence of pre-competitive 
anxiety and self-confidence on 
dancesport performance. Sports, 12(11), 
308. 
https://doi.org/10.3390/sports12110308 

 
Antshel, K., VanderDrift, L., & Pauline, J. (2016). 

The role of athletic identity in the 
relationship between difficulty thinking 



 

 

189 Social Science Lens: A World Journal of Human Dynamics and Social Relations  

 

or concentrating and academic service 
use in ncaa student-athletes. Journal of 
Clinical Sport Psychology, 10(4), 309-
323. https://doi.org/10.1123/jcsp.2015-
0028 

 
Arcangel, K. (2023). Self-Efficacy and Mental 

Toughness of Philippine National 
Athletes: A Basis  for  Enhanced 
Motivational Program, Psychology and 
Education: A Multidisciplinary Journal 
2022  Volume 6 (pp. 477-487). 
Https://zenodo.org/record/7486705 

 
Awuah, J., Adams, C., Asamoah, B., & Kwofi, E. 

(2022). Untitled. International Journal of 
Physical Education Sports and Health, 
9(6). 
https://doi.org/10.22271/kheljournal.202
2.v9.i6f 

 
Berestetska, K., & Sachs, M. (2018). Hooked on 

exercise: the relationship between 
exercise addiction and healthy 
adherence in collegiate student-
athletes. Journal of Physical Activity 
Research, 3(2), 102-108. 
https://doi.org/10.12691/jpar-3-2-7 

 
Bicalho, C., Melo, G., & Noce, F. (2020). Resilience 

of athletes: A systematic review based 
on a citation network analysis. 
https://www.redalyc.org/journal/2270/2
27064713003/html/ 

 
Clopton, A. (2010). Using identities to explore 

social capital differences among white 
and African american student athletes. 
Journal of African American Studies, 
15(1), 58-73. 
https://doi.org/10.1007/s12111-010-9121-6 

 
Eberman, L., Armstrong, T., Neil, E., Kirby, J., 

Vanderhoof, K., & Walker, S. (2023). 
Interprofessional team collaboration for 
routine and emergent mental health 
concerns among collegiate student-
athletes: a case series from the 
association for athletic training 
education research network. Journal of 
Athletic Training, 58(9), 747-750. 

https://doi.org/10.4085/1062-6050-
0614.22 

 
Fuller, R., Harrison, C., Bukstein, S., Martin, B., 

Lawrence, S., & Gadsby, P. (2016). That 
smart dude: a qualitative investigation of 
the african american male scholar-
baller identity. Urban Education, 55(5), 
813-831. 
https://doi.org/10.1177/004208591666895
5 

 
Graupensperger, S., Benson, A., Kilmer, J., & 

Evans, M. (2020). Social (un)distancing: 
teammate  interactions, athletic 
identity, and mental health of student-
athletes during the covid-19  pandemic. 
Journal of Adolescent Health, 67(5), 
662-670. 
https://doi.org/10.1016/j.jadohealth.2020.
08.001 

 
Hagiwara, G., Tsunokawa, T., Iwatsuki, T., 

Shimozono, H., & Kawazura, T. (2021). 
Relationships  among athletic identity, 
mental health and social support in 
Japanese student-athletes during the 
Covid-19 pandemic. International 
Journal of Environmental Research and 
Public Health, 18(7032). 
https://doi.org/10.20944/preprints20210
6.0027.v1 

 
Hamlin, M., Wilkes, D., Elliot, C., Lizamore, C., & 

Kathiravel, Y. (2019). Monitoring training 
loads and perceived stress in young elite 
university athletes. Frontiers in 
Physiology, 10. 
https://doi.org/10.3389/fphys.2019.00034 

 
Haneta, C., Fitri, M., & Williyanto, S. (2023). 

Impact of social support on increasing 
motivation of  student athlete 
performance. Bravo’s Jurnal Program 
Studi Pendidikan Jasmani Dan 
Kesehatan, 11(3), 259. 
https://doi.org/10.32682/bravos.v11i3.3218 

 
Hart, K., Madrigal, L., Ede, A., & Fogaca, J. (2025). 

The Dual Demands of College Student-
Athletes: A Qualitative Exploration of 



 

 

190 Social Science Lens: A World Journal of Human Dynamics and Social Relations  

 

Contributors and Barriers to Academic 
and Athletic Success. Journal of Athlete 
Development and Experience, 7(1). 
https://doi.org/10.25035/jade.07.01.02 

 
Hazzaa, R., Sonkeng, K., & Yoh, T. (2018). 

Antecedents and consequences of 
student-athletes’  contentment with 
academic services. Journal of 
Intercollegiate Sport, 11(1), 65-81. 
https://doi.org/10.1123/jis.2017-0041 

 
Holden, S., Forester, B., Williford, H., & Reilly, E. 

(2019). Sport locus of control and 
perceived stress  among college 
student-athletes. International Journal 
of Environmental Research and Public 
Health, 16(16), 2823. 
https://doi.org/10.3390/ijerph16162823 

 
Horgan, B., Drew, M., Halson, S., Piromalli, L., 

Drinkwater, E., Chapman, D., … & Haff, G. 
(2020). Impaired recovery is associated 
with increased injury and illness: a 
retrospective study of 536 female 
netball athletes. Scandinavian Journal 
of Medicine and Science in Sports, 31(3), 
691-701. https://doi.org/10.1111/sms.13866 

 
Juara, C., & Jurado, A. (2023). Mental health 

resources for student athletes at 
secondary schools. Journal of Student 
Research, 12(1). 
https://doi.org/10.47611/jsrhs.v12i1.4086 

 
Kim, Y., Jang, J., & Cho, J. (2020). High physical 

self-concept benefits on school 
adjustment of korean student-athletes. 
International Journal of Environmental 
Research and Public Health, 17(8), 2653. 
https://doi.org/10.3390/ijerph17082653 

 
Moleski, K., Ridpath, B. D., & Yang, L. (2023). 

Factors that Influence the Academic 
Success of College Athletes 
Participating in the National Association 
of Intercollegiate Athletics. Journal of 
Intercollegiate Sport, 16(3). 
https://doi.org/10.17161/jis.v16i3.20082 

 

Plos, J., Crowley, K., Polubinsky, R., & Cerullo, C. 
(2021). Implementing suicide prevention 
training into an athletic training 
curriculum: an introductory model. 
Athletic Training Education Journal, 
16(2), 87-100. 
https://doi.org/10.4085/1947-380x-19-
077 

 
Rutledge, M. E. (2023). "Exploring how Student 

Athletes Balance Athletic, Academic, 
and  Personal Needs Through 
Learned Needs Theory," Journal of 
Research Initiatives: Vol. 7: Iss.  2, 
Article 4. 
https://digitalcommons.uncfsu.edu/jri/v
ol7/iss2/4 

 
Santos, M. L. D., Uftring, M., Stahl, C. A., Lockie, 

R. G., Alvar, B., Mann, J. B., & Dawes, J. J. 
(2020). Stress in academic and athletic 
performance in collegiate athletes: A 
narrative review  of sources and 
monitoring strategies. Frontiers in 
Sports and Active Living,  2. 
https://doi.org/10.3389/fspor.2020.00042 

 
Şirin, T., Şirin, Y., & Aydin, Ö. (2023). Investigation 

effects of self-efficacy levels of athletes’ 
students on academic achievement by 
logistic regression. Akdeniz Spor Bilimleri 
Dergisi, 6(1), 64-77. 
https://doi.org/10.38021/asbid.1182968 

 
Subekti, S., & Ana, A. (2019). Employability skills 

assessment (decision making) of 
vocational high  school students. 
Advances in Social Science, Education 
and Humanities Research, 299. 
https://doi.org/10.2991/ictvet-18.2019.37 

 
Sudano, L., & Miles, C. (2016). Mental health 

services in ncaa division i athletics: a 
survey of head  atcs. Sports 
Health a Multidisciplinary Approach, 
9(3), 262-267. 
https://doi.org/10.1177/1941738116679127 

 
Pham, S.V. (2024). The Influence of Social and 

Emotional Learning on Academic 
Performance, Emotional Well-Being, 



 

 

191 Social Science Lens: A World Journal of Human Dynamics and Social Relations  

 

and Implementation Strategies: A 
Literature Review. Saudi J. Humanities 
Soc Sci, 9(12): 381-391. 
https://doi.org/10.36348/sjhss.2024.v09i
12.001 

  
Vecenāne, H., & Vazne, Ž. (2022). Intervention of 

autogenous training techniques for 
psychological  preparedness of sports 
school students. Education Innovation 
Diversity, 1(4), 57-63. 
https://doi.org/10.17770/eid2022.1.6806 

 
Zakharova, A., & Miasnikova, T. (2017). 

Individualization of short distance 
runners training based  on 
analysis of specific preparedness. 5th 
International Congress on Sport 
Sciences Research and Technology 
Support. 
https://doi.org/10.5220/000651480115012
0 


