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Abstract

While administrators and faculty hold high regard for actual instructional delivery, educational experts place a
premium on the development of an effective curriculum, as it serves as the springboard of the teaching and
learning process. To determine the degree of alignment between the written and learned curriculum of the
Caregiver Training Course in Health Alliance Training Center (HATC), the researchers examined the academic
performance of the graduates. This was done to assess the extent to which the objectives stipulated in the
written curriculum were achieved and the quality standards were met. HATC, as an educational institution,
designed the caregiving curriculum with the ultimate goal of producing certified caregivers and nursing
assistants who are equipped with the theoretical knowledge and practical training necessary for success in the
industry. To describe the learned curriculum developed among the graduates, qualitative data were gathered
through open-ended, semi-structured interviews with 10 HATC Reintegration Caregiving Course graduates. The
three themes generated from the participants’ narratives describe the knowledge and skill acquisition, as well
as the behavioral changes, that participants experienced after completing the caregiving course. These
correspond with the three major learning components of the curriculum, as measured in the grading system:
Theme 1 for knowledge or cognitive, Theme 2 for skills or psychomotor, and Theme 3 for attitude or affective.
This alignment closes the gap between what teachers believe students should learn and what students actually
accomplish, as recommended by the William & Mary School of Education (2024). Accordingly, the written and
learned curricula of HATC's Caregiver Training Course were found to be highly aligned in terms of developing
the cognitive, psychomotor, and affective domains of the graduates because they were able to achieve their
main goal of changing career path, that is to be efficient caregivers that served as their ticket to migrating to
first world countries.
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INTRODUCTION performance measures; the learned

curriculum, which encompasses what students

In both work and school settings, several types
of curricula co-exist. Among those technically
defined by educational experts are the
recommended curriculum, which pertains to
what is prescribed by scholars and professional
organizations; the written curriculum, referring
to state and locally produced documents; the
taught curriculum, which is the actual
instruction delivered by teachers; the supported
curriculum, which refers to resources that
support the curriculum; the assessed
curriculum, which reflects tests and

actually learn; and the hidden curriculum, or the
unintended curriculum. Of all those mentioned,
educators are arguably most attuned to the
learned curriculum, which serves as the basis
for their choices in how they identify and
respond to students’ needs. However, there
should be congruence among all forms of the
curriculum to ensure quality education
(Glatthorn, 2000).

The phrase “learned curriculum” refers to all
behavioral, mental, and ethical shifts brought
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about by educational experiences. It therefore
encompasses the knowledge, skills, and
understanding that learners gain from both the
intentional and hidden curricula. Everything
students learn at the end of a course is part of
the learned curriculum. This includes not only
the material and skills acquired during the
course but also any additional modifications to
their mindset and psychological state. The gap
between what teachers expect students to
learn and what they actually accomplish is one
that needs to be bridged (William & Mary School
of Education, 2024). The changing needs of each
individual student, as well as the demands of
society, call for periodic curriculum updates and
alignment by educators and schools. The
significance of curriculum development in
improving teaching and learning is increasing
as global change accelerates. The way students
are trained to assume their roles and
responsibilities must adapt quickly to align with
the evolving world. The Organization for
Economic Co-operation and Development
(OECD) asserts in its "Education 2030" position
statement that “the notion of curriculum should
be developed from ‘predetermined and static’ to
‘adaptable and dynamic’ (Howells, 2018).

The Health Alliance Training Center (HATC) in
the Kingdom of Saudi Arabia (KSA) offers
training and technical assistance to Filipinos
who intend to pursue a career in caregiving and
as nursing aides. KSA ranks as the top
destination for Overseas Filipino Workers
(OFWs). Since 2017, HATC has catered to
hundreds of OFWs who changed career paths—
often professionals in the Philippines who
chose to work as caregivers abroad due to
higher compensation. It is recognized by TESDA
overseas to conduct training in support of the
government’s  reintegration program. At
present, HATC continues to strengthen its
affiliation with TESDA as it offers caregiving
courses in two of its KSA branches—Al Khobar
and Jeddah. It has produced hundreds of
graduates who had no prior background in the
healthcare industry but managed to secure
employment not only in Saudi Arabia but also in
Western countries and the United States. This
success continues to attract more Filipino
OFWs to consider a career shift to caregiving.
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In 2021, the Bureau of Labor Statistics projected
that care and home health assistant
employment is expected to increase by 34%
between 2019 and 2029. In addition, Dewdrop
(2023) asserted that the need for caregiving
services is growing, and it is becoming
increasingly evident that an effective caregiver
training course is necessary to fulfill the
specific needs of care recipients and to ensure
their safety, health, and overall well-being.
Caregiving is a demanding and multifaceted
role that requires various competencies,
knowledge, and practical skills and caregivers
must navigate challenges such as stress
management, emotional regulation, balancing
job and family responsibilities, effective
communication, and the provision of high-
quality care. Therefore, caregivers must receive
proper training and support to manage these
challenges and enhance the caregiving
experience (Faster Capital, 2024).

As the demand for caregivers continue to rise,
the rigor of training courses has become a
prime concern for educational institutions and
concerned agencies. This situation calls for an
elevated and updated curriculum design that
entails purposefully planning, organizing, and
crafting learning strategies, processes, and
materials aimed at realizing the desired
learning and performance outcomes (American
Educational Research Association, n.d.). A
significant stage in this process is periodic
review and evaluation to assess the
curriculum’s impact on teaching and learning,
allowing for revisions to ensure optimum
quality and outcomes (Moore, 2022).

This study was conceptualized on the premise
that the learned curriculum is an essential
touchstone for improving the current design of
caregiving training courses. The knowledge,
skills, and understanding that graduates have
gained—as well as the shifts in values and
perspectives resulting from their learning
experiences—serve as an indispensable basis
and powerful feedback for curriculum
designers and administrators in enhancing the
written curriculum of a caregiver training
course. This study aimed to determine the
alignment between the written curriculum and
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the learned or experiential curriculum of
Overseas Filipino Workers who shifted from
their previous professions to caregiving after
completing a Reintegration Caregiver Training
Course. The researcher described the delivery
of the written curriculum and how it aligned
with the development of the participants
learned curriculum, particularly regarding
changes in values, perceptions, and behavior
that occurred as a result of their educational
experiences. This included what they
understood, learned, and retained from both the
intentional and hidden curriculum.

LITERATURES

Curriculum. Since the inception of curriculum
studies, the term "curriculum" has been used to
refer to a wide range of meanings, making it
perhaps the most complex to define. According
to UNESCO (2013), curriculum is defined as the
“inventory of activities implemented to design,
organize and plan an education or training
action, including definition of learning
objectives, content, methods (including
assessment) and material, as well as
arrangements for training teachers and
trainers.” Ornstein and Hopkins (2016) defined
curriculum as a structure that organizes
learning experiences, objectives, subject
matter, and assessment methods—viewing
curriculum as a system while Erturk (2015)
referred curriculum as a methodical approach
for teaching-learning activities aimed at
educating learners within a specific time frame.

Upon examining the diverse interpretations of
the term in academic literature, and upon
review of various literatures, one can discern
that the concept of curriculum has been
approached as comprised of the following:
subjects taught in schools, content, subject
area, materials, all school-planned activities,
and experiences that students acquire while
attending classes (Marzooghi, 2016). Curriculum
definitions from various perspectives indicate
ongoing efforts to arrive at a more unified
definition. Analysis of these definitions reveals
that some emphasize learners' experiences,
while others highlight the skills necessary for
adult life preparation (Yasar & Aslan, 2021).
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Types of Curriculum. Some important
distinctions regarding the types of curriculum
may have first been suggested by Goodlad
(1979). In his analysis, Goodlad identified five
distinct types of curriculum planning. The
ideological curriculum represents the ideal
curriculum, as defined by scholars and
educators, and reflects funded knowledge. The
formal curriculum is officially accepted by state
and local education boards and reflects societal
interests. The perceived curriculum is what
instructors, parents, and others believe the
curriculum to be. The operational curriculum is
what is actually delivered, hour by hour, in the
classroom. Finally, the experiential curriculum
refers to the curriculum as learners engage
with it.

Although these distinctions are significant,
curriculum developers may find the concepts
somewhat confusing, and the categories may

not be entirely helpful. The terms
‘recommended curriculum,” “written
curriculum,” “supported curriculum,” “taught

curriculum,” “tested curriculum,” and “learned
curriculum” are more applicable in the current
educational setting, albeit with slightly different
meanings. The written, supported, taught, and
tested curricula constitute the Jintentional
curriculum—that is, the curriculum consciously
planned by the educational institution. In
contrast, the hidden curriculumtypically results
from unintended lessons and is not a product of
deliberate effort.

Wilson (2013) referred to the recommended
curriculum as rhetorical curriculum and noted
that its components may include ideas from
politicians, school administrators, and other
influential figures. This curriculum can also
emerge from professional organizations that
contribute to content development or from
decisions made in response to public speeches
and policy reports. Public efforts to modernize
teaching may also influence rhetorical
curricula. In the Philippines, examples include
curricula recommended by the Commission on
Higher Education (CHED) or the Department of
Education (DepEd). Under specific
circumstances, a university or school, along
with legislative bodies such as assemblies or
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councils, may endorse a course or academic
program deemed essential for national
integrity,  environmental protection, or
sustainable development (Alvior, 2020).

A written curriculum is a critical component of
any educational course. It serves as a guide for
educators, providing structure to facilitate
instruction and ensure consistency in the
classroom. The written curriculum has two
primary goals: to define the knowledge and
skills students should acquire and to provide
teachers with instructional guidance. By clearly
outlining learning objectives, the written
curriculum supports student development and
achievement and provides a framework for
assessment, helping educators identify areas
where students may need additional support
(Alvior, 2023).

The tested curriculum refers to knowledge
evaluated through standardized tests, district
assessments, and teacher-made exams. The
supported curriculum encompasses the
resources allocated to support curriculum
delivery. These include time allocation per
subject, personnel distribution, and learning
materials such as textbooks and supplies. It
also involves the use of resources—people,
time, and materials—to implement both the
written and delivered curricula (Glatthorn et al.,
2012).

The taught curriculum refers to what students
encounter in the classroom. In a qualitative
study conducted by Bamkin (2020) to explore
moral education practices in Japan, he
concluded that the taught curriculum—or
operational curriculum—is what teachers
deliver daily. Teachers are thus seen as the key
implementers of the curriculum. In his article
“Seven School Curriculum Types and Their
Classroom Implications,” Alvior  (2020)
describes the taught curriculum as the way
teachers bring the written curriculum to life,
including all that is taught and enacted in the
classroom.

Among all these types, educators are arguably
most attuned to the written curriculum, which
serves as a vital guide for consistent
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instructional delivery, and the learned
curriculum, which informs educators'
understanding of students' needs and their
subsequent responses. Still, there must be
alignment among all curriculum types to ensure
quality education (Glatthorn, 2000).

The learned curriculum encompasses all
behavioral, mental, and ethical changes
resulting from educational experiences. It
includes the knowledge, skills, and
understanding students acquire from both the
intentional and hidden curricula. Everything that
students internalize by the end of a course—
including knowledge, skills, and shifts in
mindset and attitudes—is part of the learned
curriculum. A key educational challenge is
bridging the gap between what teachers intend
students to learn and what students actually
learn (William & Mary School of Education,
2024).

In school turnaround contexts, many educators
find it difficult to discern which strategies are
effective or ineffective (Salmonowicz, 2009).
Although classroom circumstances may vary,
minor discrepancies between the taught and
learned curricula often occur.

Importance of Evaluation in Developing a
Quality Curriculum. In a publication series by
the United Nations Educational, Scientific, and
Cultural Organization (UNESCO), Stabback
(2016) explained that a high-quality curriculum
focuses on three major components:
knowledge, skills, and values. It should enable
students to learn and develop the information,
skills, and values, as well as the related
capabilities and competencies, to lead
meaningful and productive lives. The caliber of
learning attained by students and the degree to
which they apply that learning to their personal,
social, physical, cognitive, moral, psychological,
and emotional development are important
markers of curriculum success. A high-quality
curriculum optimizes the potential for
successfully improving learning.

Tunnell (2022) further argues that an effective,
student-driven curriculum adapts to an
evolving world, contains research-based
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teaching techniques, encourages collaboration,
meets students’ needs, and establishes
quantifiable objectives. The curriculum should
serve as a guide for teachers in aligning
instruction with fast-paced trends, innovations,
and essential skills required by students both
now and in the future. It should also specify
teaching approaches and strategies that are
proven effective through research. An effective
curriculum should be the product of
collaborative expertise and efforts among
stakeholders—teachers, administrators,
parents, and communities. Moreover, it should
recognize the diversity of learners and be
designed with consideration of students’
strengths and weaknesses. Lastly, it should
have realistic and measurable objectives and
meet state and national standards.

It is pivotal that educational institutions
periodically gauge the effectiveness of the
curriculum, as this reflects the extent to which
learning objectives are met. Through periodic
evaluation, educational institutions can align
the content with the changing demands of
industries, ensuring that students are equipped
with the knowledge and skills needed to face
real-world challenges. With this, data on
students’ progress become available to guide
teachers in adjusting teaching strategies based
on identified strengths and weaknesses.
Improving the curriculum enhances the overall
quality of education, and without evaluation,
areas for improvement would not be identified
(American Profession Guide, 2024).

One crucial way of assessing the curriculum is
by analyzing students’ performance data in the
form of grades, attendance records, and
feedback. Such data enable teachers to track
student progress and provide valuable insights
for making informed decisions to improve
instructional strategies. Furthermore, these
data also serve as useful references for
curriculum adjustments, allowing teachers to
understand the extent to which students have
mastered the content and skills outlined in the
curriculum. This contributes to a
comprehensive analysis of the curriculum’s
effectiveness (American Profession Guide,
2024). Another form of data worth considering

@ ANALYTIKS

in curriculum evaluation and development is
graduates’ performance in state-conducted
board examinations, as this reflects two
dimensions of quality teaching (Gibson et al,
2015).

Reintegration Caregiving Course. In the case of
the HATC Reintegration Caregiving Course, a
compact Caregiving/Nursing Assistant syllabus
patterned after the TESDA Caregiving NC Il
Training Regulations served as the written
curriculum. It was designed to equip students
with knowledge on the fundamentals of
caregiving, skills in providing care to the elderly
and clients with special needs, and a positive
attitude necessary to become effective and
globally competitive caregivers in accordance
with industry standards. The program consists
of 786 hours of instruction, divided into eight
months or 32 weeks, and covers seven
modules: Introduction to Health Care,
Understanding People in  Our Care,
Understanding the Human Body, Promoting
Safety, Nutrition and Assisting with Meals and
Fluids, Principles of Medication Administration,
and Special Care Situations.

Instructional delivery was commonly conducted
through lecture-discussion, film viewing, and
demonstrations. Students were assessed using
the Knowledge (40%), Skills (50%), and Attitude
(10%) matrix. Knowledge acquisition was graded
based on monthly examinations and case
presentations.  Skills development was
evaluated through practical and moving
examinations, as well as nutrition
presentations. Attitude was rated based on
students’ behavior and positive disposition
during learning activities (see Appendix G for
the complete list of topics).

METHODS

This study utilized a mixed-methods design,
which entailed gathering, evaluating, and
combining quantitative and qualitative data at
various stages of the investigation. It is an
approach that focuses on collecting, analyzing,
and integrating both types of data in a single
investigation. This design offers a greater
understanding of the research problem, as the
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quantitative method can strengthen the
weaknesses of the qualitative method and vice
versa. Once data is supported by numerical
analysis and performed using statistical
techniques, the issue of biases typically
associated with qualitative interpretation can
be mitigated. Conversely, the participants’
actual experiences can provide support for and
clarity on quantitative findings, which are
typically lacking in depth (Creswell, 2003).
Moreover, this study was explanatory in nature,
as it aimed to investigate how and why a
phenomenon occurs. By analyzing patterns,
explanatory research enables researchers to
develop hypotheses that can guide future
inquiries.

Quantitative data were gathered from the
results of written and practical examinations,
final grades, number of graduates, NC |l takers,
and passers over the past five years. The
researchers considered the records of all
graduates of the HATC Reintegration Caregiving
Course from 2019 to 2024. Document analysis
was conducted on the results of written and
practical examinations, as well as the number
of graduates who have been employed as
caregivers. To describe the overall performance
of students enrolled in the program, the
researcher  employed basic  statistical
treatments such as frequency, percentage
distribution, and weighted mean on the
numerical data, which reflected written and
practical examination scores, final grades, and
NC Il results. This step was necessary to
determine the degree of alignment between the
written and learned curriculum of the Caregiver
Training Course in HATC.

Qualitative data were obtained from the
verbatim  transcriptions of participants’
responses during one-on-one interviews,
making caregiving course graduates the
primary data source. the researcher employed
purposive  criterion sampling—a non-
probability sampling technique in which
participants are deliberately selected based on
predefined criteria because they can provide
meaningful insights into the research problem.
The researcher intentionally chose only 10
graduates of the HATC Reintegration Caregiving
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Course. An analysis of the verbatim
transcriptions of the one-on-one interviews
with the participants was carried out, following
Schoch’s  (2020) recommended phases:
describing, emergence of findings, coding, and
comparing.

In integrating the quantitative and qualitative
methods, the researcher applied the processes
of merging, embedding, and connecting
numerical and narrative data. After merging the
results during interpretation and analysis, the
researcher embedded qualitative data into the
quantitative design, and vice versa. Finally, the
researcher connected how the quantitative data
led to qualitative insights and how the
qualitative findings informed the quantitative
outcomes (Creswell et al., 2003; Hanson et al.,
2005; Plano Clark, 2005).

RESULTS

Academic Ratings and NC Il Performance of
HATC  Reintegration  Caregiving  Course
Graduates. The existing HATC Reintegration
Caregiving Course curriculum focuses on the
fundamentals of caregiving and nursing skills
and assesses students based on three major
components: knowledge, skKills, and attitude.
The table below presents the total number of
graduates from both the Jeddah and Al Khobar
HATC branches, along with their corresponding
academic ratings and National Certification Il
performance.

Table 1
NC Il Performance of HATC Reintegration Caregiving
Course Graduates

Academic Ratings Certification

HATC Nur:fber
Branch . " Final Number Number Passing
Graduates Knowledge Skills Attitude Grade ofNCIl ofNCII Rate

o
40% 50% 10% 100% Takers Passers (%)

Al 519 3212 43.38 9.18 84.69 63 43 100
Khobar

Jeddah 142 31.61 41.56 8.86 8203 82 82 100
Total 661 31.87 42,47  9.02 83.36 145 145 100

Table 1 shows the academic ratings of all HATC
Reintegration Caregiving Course graduates and
the results of the National Qualification for
Caregiving NC Il certification from 2019 to 2024.
The final grade average of 519 graduates from
the Al-Khobar branch was 84.69%, which is
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verbally interpreted as satisfactory, while the
142 graduates from the Jeddah branch obtained
a final grade average of 82.03%, resulting in a
satisfactory overall average of 83.36%. In terms
of National Certification Il performance, all 145
takers—63 in Al-Khobar and 82 in Jeddah—
passed.

Based on the above data, it can be concluded
that HATC's caregiving written curriculum
aligns with international standards for an
effective curriculum. First, it satisfies the three
major components (knowledge, skills, values)
of a quality curriculum as identified by the
United Nations Educational, Scientific, and
Cultural Organization (UNESCO) in a publication
by Stabback (2016). The grading system
implemented since the first batch of graduates
was divided into three components: knowledge,
skills, and attitude. This supports the notion that
a high-quality curriculum should enable
students to develop knowledge, skills, and
values, as well as related capabilities and
competencies, to lead meaningful and
productive lives. The caliber of learning attained
by students and the degree to which they apply
that learning to their personal, social, physical,
cognitive, moral, psychological, and emotional
development are important markers of
curriculum success. A high-quality curriculum
optimizes the likelihood of successfully
improving learning outcomes.

Secondly, the overall final grades of the
graduates reflect the effectiveness of the
written curriculum. As the American Profession
Guide (2024) asserts, one crucial way of
assessing curriculum quality is by analyzing
students’ performance data—such as grades,
attendance records, and feedback. Students’
performance data enable teachers to track
progress and provide valuable insights for
making informed instructional decisions.
Furthermore, such data are useful references
for curriculum adjustment, as teachers gain a
deeper understanding of the extent to which
students have mastered the content and skills
outlined in the curriculum, thereby contributing
to the comprehensive analysis of curriculum
effectiveness. The satisfactory ratings of
students imply that the curriculum is effective
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in meeting the qualifications set for caregivers;
however, this also suggests that improvements
are necessary to achieve optimum learning
outcomes.

Lastly, the 100% passing rate of graduates
strongly indicates that HATC's written
curriculum adheres to the national standards
for caregiving. This aligns with the findings of
Gibson et al. (2015), which revealed that
graduates’ performance in state-conducted
board examinations reflects the quality of the
curriculum.

Alignment between the Written and Learned
Curriculum. Table 2 below summarizes how the
high degree of alignment between the written
and learned curriculum was established using
the qualitative and quantitative data gathered as
evidence of learning.

Table 2

As reflected in Table 2, the quantitative and
qualitative data served as evidences of learning
which established the high degree of alignment
of the written and learned curriculum in terms
of developing the cognitive, psychomotor, and
affective competencies of students.

Cognitive Competencies.In developing cognitive
competencies, three main modules and one
chapter from Module 5 were taught to equip
students with knowledge on the fundamentals
of caregiving:

1. Module 1, /ntroduction to Health Care, which
consists of seven chapters covering the
following topics: Health Care Setting,
Providing Care for People in Their Homes,
Protecting the Recipients of Health Care,
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being a Caregiver, communicating with
People, Understanding Legal and Ethical
Aspects of Health Care, and Caregiver Stress
and Burnout;

2. Chapter 2 of Module 3, Understanding the
Human Body, which covers Anatomy and
Physiology;

3. Chapter1of Module 5, Nutrition and Assisting
with Meals and Fluids, which covers Food
and Nutrition; and,

4. Module 7, Special Care Situations, which
consists of four chapters covering: Caring for
Children with Special Needs, Providing Care
for People with Specific Illnesses, Providing
Care for People with Cognitive Changes or
Dementia, and Providing Care for People at
the End of Life.

To assess how much knowledge was acquired
by the graduates, the researcher used the
knowledge component (40%) of their grades,
which averaged 31.87 for graduates from both
the Jeddah and Al-Khobar branches. These
grades were then compared with qualitative
data in the form of participants’ narratives,
which were clustered to form Theme 1
Cognitive Domain Alignment. This theme
explains how HATC equipped non-health-
related participants with sufficient content
knowledge that built their confidence in
providing health care.

Psychomotor Competencies. In developing
psychomotor competencies, four modules were
taught to equip students with essential nursing
skills:

1. Chapter 2 of Module 3, Understanding the
Human Body, which covers Measuring Vital
Signs, Pain Assessment, and Weight and
Height Measurement;

2. Module 4, Promoting Safety, which consists
of seven chapters covering: Controlling the
Spread of Infection, Workplace Safety,
maintaining a Comfortable Environment,
Providing Restorative Care, assisting with
Positioning and Transferring, assisting with
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Personal Cleanliness and Grooming, and
Assisting with Elimination;

3. Chapter 2 of Module 5, MNutrition and
Assisting with Meals and Fluids, which
covers Assisting with Meals and Fluids; and,

4. Module 6, Principles of Medication
Administration, which consists of one
chapter covering drug administration.

To assess skill development among graduates,
the researcher used the skills component (50%)
of their grades, which averaged 42.47 for
graduates from both the Jeddah and Al-Khobar
branches. These grades were then compared
with qualitative data in the form of participants’
narratives, which were clustered to form Theme
2: Psychomotor Domain Alignment. This theme
delineates how HATC equipped the non-health-
related participants with the skills essential to
make them effective and efficient caregivers.

Affective Competencies. In developing affective
competencies, one module was taught to
inculcate a positive attitude toward caregiving:

1. Module 2, Understanding People in Our Care,
consists of four chapters covering Human
Growth and Development, Age-Specific Care,
Human Basic Needs, and Culture and
Diversity.

To assess the extent to which a positive attitude
was inculcated among graduates, the
researcher used the attitude component (10%)
of their grades, which averaged 9.02 for
graduates from both the Jeddah and Al-Khobar
branches. These grades were compared with
qualitative data in the form of participants’
narratives, which were clustered to form Theme
3: Affective Domain Alignment. This theme
communicates how participants, who were
initially driven by job opportunities and
compensation, found themselves fully
immersed in and dedicated to their newly found
careers.

Overall Realization of Curriculum Objectives.
Through the process of merging, embedding,
and connecting the quantitative and qualitative
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data presented and analyzed, it can be
concluded that the written curriculum is highly
aligned with the learned curriculum of HATC
Reintegration Caregiving Course graduates in
terms of developing the cognitive, psychomotor,
and affective competencies of students. As
stated in the HATC syllabus, the course is
designed to equip students with knowledge on
the fundamentals of -caregiving, skills in
providing care to the elderly and clients with
special needs, and a positive attitude necessary
to become effective and globally competitive
caregivers in accordance with industry
standards.

The 83.36% satisfactory general weighted
average of graduates, along with their 100%
passing rate in the NC Il certification, aligns
strongly with the narratives of their positive
experiences during and after the program. Not
only did the non-health-related Filipino OFWs
satisfactorily complete the course, but they also
fulfilled their goal of shifting careers, as they
were immediately hired as caregivers in
Western countries and the United States. Thus,
what the written curriculum intended to teach
students is, in fact, what they actually learned.
Moreover, the quantitative and qualitative data
presented and analyzed reinforce that the
written curriculum is highly aligned with the
learned curriculum in developing the cognitive,
psychomotor, and affective domains of
students. The numerical data reflect the extent
to which the objectives and content of the
written curriculum were achieved, and they
closely correspond with the learned curriculum
outcomes of the graduates. The overall
satisfaction and overwhelming feedback from
graduates affirm their satisfactory grades and
excellent performance in the NC Il Certification.

DISCUSSION

Cognitive Domain Alignment. The narratives of
the participants explicitly conveyed that the
objective of the written curriculum—providing
graduates with theoretical knowledge on the
fundamentals of caregiving—was fulfilled.
Coming from entirely different industries, the
participants initially expressed worries and
inhibitions at the onset of their enrollment in the
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caregiving course, which was driven by
promising job opportunities and the influence of
family and peers. The majority described
themselves as having “zero knowledge” about
caregiving and were uncertain about their
ability to meet the demands of caregiving as a
career. Despite these initial concerns, HATC
equipped them with sufficient content
knowledge that built their confidence in
healthcare. The development of the cognitive
domain in their learned curriculum is reflected
in the following statements:

PI: | don’t know that much about caregiving but
when | was with HATC they were able to provide
special lessons...I'm actually graduate of
business administration major in
accountancy, it’s so totally different... | learned
about the science of care giving and nursing
assistance.

P2: Before | enrolled at Health Alliance Training
Center, | was thinking about what will be my
future, what will be my purpose...We can easily
adapt it because of the right procedure and
proper training that we gain from health
alliance training center.

P3: My instructors made us feel like very
welcome they are very willing to help us to
learn how to be an efficient and effective
caregiver..If there are topics we cannot
understand, they are very willing to give the
extra time to teach us.../ can raise any questions
ask some questions to clarify.

Pé. At first, | was scared and anxious because /|
was not in the medical field and engineering is
totally different.

P7: | started clueless. | only enrolled because of
my friend’s influence. At first | was even
hesitant to enter the HATC building, because /
had no idea what's in there. Good thing the HATC
staff accommodated me well and explained
what | should know as starter.

P8: | find it very interesting because I'm a BS
Computer Science graduate. It's really a 360
degrees or 180 degrees rotation for me
because | used to deal with only computers
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before. Then when | joined or attended the
caregiving program which is a medical field, it
was a huge adjustment. However, | find it
interesting and life-giving because whatever /
learned from HATC [ can real life.and another
thing, I attended HATC program kase [/ intended
to inspire my wife who is BS Nursing graduate.
PI10: My experience in HATC it was fun,
challenging, at the same time | learned. |
learned a lot, especially the skills, theory, lahat

po.

The career shift and narratives of the
participants support the projections made by
the Bureau of Labor Statistics in 2021 that care
and home health assistant employment is
expected to increase by 34% between 2019 and
2029. Moreover, this aligns with Dewdrop’s
(2023) assertion that the need for caregiving
services is growing, and it is becoming
increasingly evident that an effective caregiver
training course is necessary to fulfill the
specific needs of care recipients and to ensure
their safety, health, and overall well-being.

Psychomotor Domain Alignment. More than
knowledge acquisition, HATC's caregiving
course places a premium on equipping
graduates with the skills essential to making
them effective and efficient caregivers. Thus,
50% of their grade component is based on their
performance during practical examinations.
During the interviews, the participants provided
specific details on how they applied these skills
in their actual caregiving jobs. The fact that the
HATC graduates interviewed in Saudi Arabia are
now employed in the United States and other
Western countries indicates that the curriculum
provides graduates with world-class training.
This is supported by the following statements:

PI: I've learned specially how to assists patient
if the patient is bedridden if the patient on a
wheelchair how do you safely transfer them you
should have like personalized care for special
needs of a patient

P2: Every activity that | did to my client | always
remember training from the HATC that’s | used
the training in HATC | used the experience how
they train me.
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P3: My experience in HATC, shaped me as
caregiver and that prepared me to do my job
well in Fahkri Hospital. My co-workers always
compliment my performance. They are
impressed with how | work and they have no
complaints because they find me efficient.

P4.: [ learned a lot from the center especially the
skills. | can apply them all now and those benefit
me so much as a CNA here in America.

P8: Malaking tulong yung experience ko sa
HATC, yung hands on namin, hands on training,
yung cpr, yung mga ganon.

P9: | find it interesting and life-giving because
whatever | learned from HATC | can apply in real
life.

PI0: The skills they taught us at HATC are
beyond what they expect in other countries. It's
really comprehensive, both in theories and
skills.

The findings support the notion of Faster Capital
(2024) that caregiving is a difficult and complex
job that calls for a variety of abilities,
knowledge, and skills. In order to overcome
challenges and improve their caregiving
experience, caregivers must have access to
proper training and support.

Moreover, the narratives of the participants are
strong indications of the effectiveness of HATC's
caregiving curriculum, as it meets the
qualifications specified by Tunnell (2022).
Tunnell explained that an effective and student-
driven curriculum adapts to an evolving world,
incorporates research-based teaching
techniques, encourages collaboration, meets
students’ needs, and establishes quantifiable
objectives. The curriculum should serve as a
guide for teachers in aligning their instruction
with fast-paced trends, innovations, and the
skills students need both now and in the future.
It should also specify teaching approaches and
strategies that are proven effective through
research. An effective curriculum should be a
product of collaborative expertise and effort
among stakeholders—teachers, administration,
parents, and communities. Moreover, it should
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recognize the diversity of learners and be
designed with consideration of students’
strengths and weaknesses. Lastly, it should
have realistic and measurable objectives and
meet both state and national standards.

Affective Domain Alignment. The caregiving
written curriculum not only focuses on content
knowledge and skills development, but also
emotionally prepares graduates by inculcating
virtues necessary for caregivers to possess.
These include trust, patience, compassion,
responsibility, and professionalism. It is worth
noting that, although caregiving was not the
participants’ first career choice, they eventually
developed a passion for it. This could be
attributed to the Principles of Care imparted
during the course, as well as their genuine
concern for their patients. The participants, who
were initially driven by job opportunities and
compensation, found themselves fully
immersed in and dedicated to their newly found
career. This change of heart is articulated in the
following narratives:

PI: HATC teaches us like you have to get the
trust with your client like I'm your friend. I'm not
hurting you. Nursing aid thing is really different
from caregiver because here you have the
reward. Yes, you earned the money but it's not
that it's what you have in heart when you ask
her (patient) to do something, she will follow
because she established the trust that's what /
experienced here that's why I'm really happy.

P2: | could say that it's really nice
profession...It’s not really easy to be a care giver
and you will not be efficient or be effective as a
caregiver if you will not do it with your heart..I'm
really happy for us. As of now there are no
complaints.

P5: [ve learned how to be patient, listen
supportive, as well as professional and
responsible to do my duty...But you know, being
a caregiver and being a HATC graduate is the
best thing that has ever happened to me../ think
those who want to study caregiver or nursing
assistant, they need to focus and they need to
think as like they love this career, not only
because they want to have a course or they
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want to have a degree. If you really want to
become a caregiver or nursing assistant you
must love this course by yourself, because if
you love this course and you will love your
profession, you will do the best for you and for
the residents.

Pé6: | feel excited and motivated since | started
working as a caregiver. | enjoy taking care of my
elderly clients because it makes me feel like I'm
taking care of my grandparents, something /
wasn’t able to do before.

P7: | always bear in mind that | need to have
patience, love, and compassion to be happy in
this job. If you do not have the passion for it you
will easily give up especially if you are providing
care for the elderly.

PI10: | love doing it. | love challenges. Without
challenges, you cannot test yourself...You will
not learn.

The findings agree with the Organization for
Economic Co-operation and Development
(2018), which states that being a caregiver
requires tolerance, empathy, and reliability, in
addition to a strong desire to help people.
Dependability, adaptability, and passion are
traits of high-achieving caregivers. They must
possess outstanding communication skills in
order to establish a connection with the
individuals they care for, help dispel the social
isolation and loneliness experienced by many
elderly individuals and listen sympathetically to
the particular struggles that older people face.

Based on the results of the study, the written
and learned curriculum of HATC Caregiver
Training Course are highly aligned in terms of
developing the cognitive, psychomotor, and
affective domains of students because
graduates were able to achieve their main goal
of changing career path, that is to be efficient
caregivers that served as their ticket to
migrating to first world countries. Therefore, it
is recommended to have a deeper analysis of
the factors that affect the implementation of the
written and learned curriculum to have a
comprehensive understanding of the alignment
between the written and learned curriculum.

Pedagogy Review: An International Journal of Educational Theories, Approaches and Strategies



REFERENCES

Alvior, M. (2023, November 20). Development
and examples of the written
curriculum. SimplyeducateMe. https://si
mplyeducate.me/wordpress_Y/2023/11/2
0/written-curriculum/

Alvior, M. G. (2020, December 6). Types of
Curricula and /ts Classroom
Implications.

American Educational Research Association
(n.d.). Learning Environments SIG 120.
from https://edtechbooks.org/-CKj

American Profession Guide. (2024). Evaluating
curriculum  quality  through  data
analytics. Education Press.

Bamkin, S. (2020). The taught curriculum of
moral education at Japanese
elementary school: the role of class time
in the broad curriculum. Contemporary

Japan, 32 (2): 218-239.
https://doi.org/10.1080/18692729.2020.17
47780

Bureau of Labor Statistics. (2021). Hourly pay for
home healthcare workers.
https://www.bls.gov/ooh/healthcare/ho
me-health-aides-and-personal-care-
aides.htm#tab-1

Creswell, J. W., & Creswell, J. (2003). Research
design. Thousand Oaks, CA: Sage
publications.

Dewdrop Institute. (2023). T7he Power of
Caregiver Training: Unlocking
Opportunities in the Industry.
https://www.dewdropinstitute.com/the-
power-of-caregiver-training/

Erturk, E. (2015). Evaluation of Role Play as a
Teaching Strategy in a Systems Analysis
and Design Course. /nternational
Journal of Learning, Teaching and
Educational Research, 13 (3), 1-15.

@ ANALYTIKS

Faster Capital. (2024). Caregiver Training: A
Comprehensive Guide to Caregiver
Training Programs.
https://fastercapital.com/content/Careg
iver-training--A-

Gibson, K. A, Boyle, P., Black, D. A, Cunningham,
M., Grimm, M. C., & McNeil, H. P. (2008).
Enhancing evaluation in an
undergraduate  medical  education
program. Academic medicine: Journal of
the Association of American Medical
Colleges, 83(8), 787-793.
https://doi.org/10.1097/ACM.0b013e31817
eb8ab

Glatthorn, A.A., Boschee, F., Whitehead, B.M,,
Boschee, B.F. (2012). Curriculum
leadership: Strategies for development
and implementation. Thousand Oaks,
California: Sage Publications.

Glatthorn, A. A. (2000). T7he Principal as
Curriculum Leader: Shaping What Is
Taught & Tested. 2nd ed. Thousand Oaks,
Calif.: Corwin Press.
https://wwwil.udel.edu/educ/whitson/89
7s05/files/GlatthornAt.pdf

Goodlad, J., I. (1979). Curriculum Inquiry: The
Study of Curriculum Practice. New
York: McGraw Hill.
https://eric.ed.gov/?q=decision+making
%3a+factors+that+influence+decision+
making%2c+heuristictused%2c+and+de
cision+outcomes&pg=1306&id=ED181864

Hanson, W. E., Creswell, J. W,, Clark, V. L. P,
Petska, K. S., & Creswell, J. D. (2005).
Mixed methods research designs in
counseling  psychology. Journal  of
counseling psychology, 52(2), 224.

Howells, K. (2018). The future of education and
skills: education 2030: the future we
want. OECD.
https://www.academia.edu/37499325/Th
e_Future_of_Education_and_Skills_Educ
ation_2030_the_future_we_want

Pedagogy Review: An International Journal of Educational Theories, Approaches and Strategies


https://edtechbooks.org/-CKj
https://www.dewdropinstitute.com/the-power-of-caregiver-training/
https://www.dewdropinstitute.com/the-power-of-caregiver-training/
https://fastercapital.com/content/Caregiver-training--A-
https://fastercapital.com/content/Caregiver-training--A-
https://doi.org/10.1097/ACM.0b013e31817eb8ab
https://doi.org/10.1097/ACM.0b013e31817eb8ab
https://www1.udel.edu/educ/whitson/897s05/files/GlatthornAt.pdf
https://www1.udel.edu/educ/whitson/897s05/files/GlatthornAt.pdf
https://eric.ed.gov/?q=decision+making%3a+factors+that+influence
https://eric.ed.gov/?q=decision+making%3a+factors+that+influence

Wilson, L.E. (2013). Types of curriculum. The
Second Principle.
https://thesecondprinciple.com/wp-
content/uploads/2013/11/different-
curricular-types.pdf

Marzooghi, R. (2016). Curriculum typology.
International  Journal of English
Linguistics, 4(8), 21-28.
https://www.researchgate.net/publicati
on/311393546_Curriculum_Typology

Moore, M. (2022). Six Steps of Curriculum
Design. Cornerstones.
https://cornerstoneseducation.co.uk/ne
ws/how-to-design-your-curriculum/

Organization for Economic Co-operation and
Development. (2018, October). Future of
Education and Skills 2030: Conceptual
Learning Framework Education and Al:
preparing for the future & Al, Attitudes
and Values. 8th Informal Working Group
(IWG) Meeting 29-31. OECD Conference
Centre, Paris, France.
https://one.oecd.org/document/EDU/ED
PC(2018)45/ANN2/en/pdf

Ornstein, A. C. & Hunkins, F. P. (2016).
Curriculum: Foundations, principles, and
issues (7th Edition). England: Pearson.
https://dl.icdst.org/pdfs/files4/b5abcd5
b146b48f4fd20f1f3c8da710f.pdf

Plano Clark, V. L. (2005). Cross-disciplinary
analysis of the use of mixed methods in
physics education research, counseling
psychology, and primary care.

Salmonowicz, M. (2009). Meeting the challenge
of school turnaround. Phi Delta Kappan,
91(3), 19-24.
http://admin.kasa.org/Professional_Dev
elopment/documents/Lessonsfromthel
nter section.pdf

Schoch, K. (2020). Case Study in Research. Sage

Publications, Inc.
https://uk.sagepub.com/sites/default/fil
es/upm-

assets/105275_book_item_105275.pdf

@ ANALYTIKS

Stabback, P. (2016). What makes a Quality
Curriculum: Current and Critical Issues
in Curriculum and Learning. United
Nations Educational, Scientific, and
Cultural
Organization.https://unesdoc.unesco.or
g/ark:/48223/pf0000243975#:~:text=Key
%20indicators%200f%20curriculum%20s
uccess,moral%2C%20psychological%20
and%20emotional%20development.

Tunnell, L. (2022, May 26). What makes an
effective curriculum. Advanced
Education.
https://www.educationadvanced.com/bl
og/what-makes-an-effective-
curriculum

UNESCO. (2013). /BE Glossary of Curriculum
Terminology.
https://unesdoc.unesco.org/ark:/48223/
pf0000223059

William and Mary School of Education. (2024).
The  Importance  of  Curriculum
Development in Enhancing Teaching and
Learning.
https://counseling.education.wm.edu/bl
og/the-importance-of-curriculum-
development-in-enhancing-teaching-
and-learning

Yasar, C.G., & Aslan, B. (2021). Curriculum theory:
A review study. /nternational Journal of
Curriculum and Instructional Studies,
2), 237-260. DOI:
10.31704/ijocis.2021.012

Pedagogy Review: An International Journal of Educational Theories, Approaches and Strategies


https://www.researchgate.net/publication/311393546_Curriculum_Typology
https://www.researchgate.net/publication/311393546_Curriculum_Typology
https://one.oecd.org/document/EDU/EDPC(2018)45/ANN2/en/pdf
https://one.oecd.org/document/EDU/EDPC(2018)45/ANN2/en/pdf
http://admin.kasa.org/Professional_Development/documents/LessonsfromtheInter
http://admin.kasa.org/Professional_Development/documents/LessonsfromtheInter
http://admin.kasa.org/Professional_Development/documents/LessonsfromtheInter
https://uk.sagepub.com/sites/default/files/upm-
https://uk.sagepub.com/sites/default/files/upm-
https://www.educationadvanced.com/blog/what-makes-an-effective-curriculum
https://www.educationadvanced.com/blog/what-makes-an-effective-curriculum
https://www.educationadvanced.com/blog/what-makes-an-effective-curriculum
https://counseling.education.wm.edu/blog/the-importance-of-curriculum-development-in-enhancing-teaching-and-learning
https://counseling.education.wm.edu/blog/the-importance-of-curriculum-development-in-enhancing-teaching-and-learning
https://counseling.education.wm.edu/blog/the-importance-of-curriculum-development-in-enhancing-teaching-and-learning
https://counseling.education.wm.edu/blog/the-importance-of-curriculum-development-in-enhancing-teaching-and-learning

